lllinois State University

ISU ReD: Research and eData

Alumni Quarterly Alumni Engagement

2-1-1942

Alumni Quarterly, Volume 31 Number 1, February 1942

lllinois State University

Follow this and additional works at: https://ir.library.illinoisstate.edu/aq

Recommended Citation

lllinois State University, "Alumni Quarterly, Volume 31 Number 1, February 1942" (1942). Alumni Quarterly.
117.

https://ir.library.illinoisstate.edu/aq/117

This Book is brought to you for free and open access by the Alumni Engagement at ISU ReD: Research and eData. It
has been accepted for inclusion in Alumni Quarterly by an authorized administrator of ISU ReD: Research and
eData. For more information, please contact ISUReD@ilstu.edu.





















ﬂﬂm .‘be/emte
What

PERHAPS this question cannot be answered entirely until

the outcome of the present world struggle is known. It
is now apparent what World War I did to our schools. It
was during that time that the Seven Cardinal Principles of
Education were formulated and gained much significance. It
was during that period that the Smith-Hughes Law provid-
ing for federal aid to vocational education was passed. The
junior high school movement was started in those days.
And industrial arts as a subject in the schools began to ex-
pand shortly after the war.

But let us see what changes in public education are likely
to come about.

First, we can look for increased cooperation between
agencies and groups of people to the end that the schools
will operate a program more representative of the combined
needs of individuals, management, labor, and society as a
whole. Techniques are now being followed which bring to-
gether representatives of these many groups for the purpose
of planning educational programs to meet emergency de-
mands. Having learned how to work together on problems
of education during the emergency, such groups may be ex-
pected to maintain their activity.

The school program will be concerned increasingly with
training for jobs. This trend is being heightened by the
sEeed-up of the emergency. Shortages of skilled and semi-
skilled workers today can be charged to a society that neg-
lected training for jobs during the depression. There was a
time when the schools had the comparatively simple task of
preparing a few young people for college entrance and ulti-
mately for the professions. Now, secondary schools are
charged with the obligation of providing suitable education
for all children, including that large group—about seven
out of every ten—that will never attend college. The pro-
gram of studies must reflect each individual community in
terms of occupational probabilities, and the curriculum must
provide basic study and training in useful pursuits where
the graduate is likely to find employment.

Closely coupled with the thought just mentioned is a
third jrobable outcome of our emergency program of edu-
cation: the development and utilization of new techniques
for dezling with non-academic students. The traditional sec-
ondary school curriculum has often been characterized as
“book learning.” To succeed in the average American high
school one must have the intellectual capacity and aptitude
necessary for learning abstract things. Not every boy and
girl enrolled in an educational program has these character-
istics. The National Youth Administration program for
out-of-school youth is partially based on the belief that the
public schools have not given this matter sufficient attention.
Through a program of work experience and activity, many
young people have been taken og the streets and put under
the influence of agencies having education and training as
implied objectives. Surely, the schools too will become in-
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creasingly interested in providing a program that will re-
tain more readily those students unable to profit from the
college preparatory curriculum.

As a fourth outcome, we may be sure that the school will
give increased attention to the sound vocational guidance
of young people. Although many public schools have been
giving vocational guidance and counsel to young people,
little has been done to help those not planning to enter pro-
fessions or highly skilled trades or occupations. Industrial
establishments are using tests as a means of selecting em-
ployees for semi-skilled occupations, and the validity of the
measure is recognized. The occupational analysis section of
the United States Employment Service is developing new
techniques and devices to sort and select people according
to aptitudes and capacities for work. The schools, too, have
these guidance tools available and will use them effectively
to aid students.

Work as a means of education or learning by doing is
perhaps one of the most talked of topics today in educa-
tional circles. Young people must learn that most worth-
while things in our modern civilization have come about
through the toil of hand and the sweat of labor. Work will
be a part of the curriculum for all.

Another matter to receive increased attention in the
schools will undoubtedly be health education. The findings
of selective service boards and recruiting offices have shown
specific physical and health deficiencies, many of which can
be corrected through proper health education. We can look
for a vastly increased health education program in the fu-
ture. ~

The activity of the Works Progress Administration in the
field of adult education, apprentice training programs under
the Department of Labor, and the training of workers for
defense occupations by the public schools bring attention
to the fact that adults, as well as children of school age,
need education. Many progressive schools have already rec-
ognized this need. In some communities the school has be-
come the center of the community; however, the adult edu-
cation movement has barely started. This movement will be
accelerated, and the schools will soon be just as concerned
with out-of-school enrollees as they now are with the regu-
lar pupils.

An expanded program of education costs money. One of
the principal difficulties encountered in the development of
education in the directions mentioned is the fact that there
are many schools in impoverished districts unable to stand
increased expense. One answer to this problem is the con-
solidation of schools. Taxpayers, however, are reluctant to
consider problems of consolidation; and it is not probable
that this movement will come easily or quickly. In its place
we may well look for the provision of financial aid by state
and federal agencies. When increased federal and state aid
to education is given, it is reasonable to expect in turn that
increased federal and state direction will be included.
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THOUGH crises are not new in our history, we are at the
end of 1941 confronted by problems of unprecedented
proportion. There are some pessimistic individuals who de-
scribe the present world condition as a state of chaos for
which they hold social science teachers responsible, Such re-
sponsibility we have never accepted; it is a challenge for the
entire civilized world, not one for teachers alone.

The social studies teachers as a group have probably per-
formed their function as well as any other group. We have
made some progress in the field of social education. How-
ever, we are still far short of the goals toward which we are
striving. Our social, political, and economic maladjustments
are due in part at least to a lack of social understanding.

The contributions of research to the fields of natural sci-
ence and technology have produced great changes in our
ways of living. Indeed, science has literally remade our
world. But in the field of social science, the field of human
relations, we have not been overenthusiastic about new
ideas.

Science has produced wonders in causing the world to
shrink and in bringing to our very doors the misery and
destruction brought on by wars thousands of miles away.
But in the matter of settling international disputes we still
resort to the methods employed by ancient people. Further-
more, we are morally and intellectually unprepared for such
a state of confusion because the social changes involve moral
attitudes and social values on which general agreement is not
easily obtained. Science has revolutionized industry by the
invention of power machinery. But we have not yet suc-
ceeded in getting the various factors of production to oper-
ate effectively for the general welfare.

The defense of democracy and effective education for cit-
izenship in a democracy have become responsibilities of the
school. The school has been called upon to give instruction
which would lead toward the clarification of the problems
of unemployment, price control, housing, community plan-
ning, poverty, race relations, crime, and many others.

Since the teacher of the social studies must be concerned
with present-day problems and realities, he cannot escape
some responsibility in dealing with them. The schools, along
with other agencies, must provide opportunity for acquir-
ing such knowledge about them as is available. These new
tasks make it imperative that the teacher of the social studies
be alert to guide young people in clear thinking. However,
it is not his task to present a solution for these many prob-
lems, but rather to direct the study of them so as to clarify
many of the issues involved.

Before these baffling problems can be used successfully
for educational purposes several necessary steps must be
taken, The mere consciousness of the existence of a prob-
lem does not make that problem suitable material for in-
structional purposes. In most instances we must have more
sound information and better understanding of the issues
involved. And these depend on valid social research.

The results of research in the social sciences in many
areas are as yet rather meager. Our methods of research are,
in many instances, not adapted to the immediate tasks at
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hand. Because there are no shortcuts to ready-made solu-
tions of these problems, some people have concluded that
it is impossible to obtain real research in certain areas of
human relationship.

We now realize that the development of the social sci-
ences has not kept pace with that of natural science. Only
when our political, social, and economic maladjustments
approached chaos did we become really interested in what
the social scientist had to offer. Then we turned to social
scientists for answers to such questions as: How can our
democratic institutions be preserved? How can peace and
prosperity be restored to a world at war? How can we
climinate waste and delay in the defense industries? To
these and other similar questions we can now obtain only
general and, in many cases, evasive and even worthless an-
swers. Perhaps we shall never have the precise and accurate
information which natural science offers in its field.

If progress in the social sciences has not kept pace with
development in the natural sciences, the cause is in part at
least to be found in the lack of financial support for the
social sciences, Many American colleges and universities
have provided liberal budgets for experimental research in
the natural sciences but have failed to do so for the social
sciences.

Philanthropic foundations have been more generous in
their gifts to science, medicine, and technology than in their
support of the social sciences. Researches in the natural and
social sciences are not confined to educational institutions.
The federal government, interested in the defense program,
is promoting scientific research in its own laboratories and
is assisting the scientific departments of some of our uni-
versities.

We would not reduce any of the funds devoted to nat-
ural science and medicine. However, in the present emer-
gency, as always, the social scientist and his researches
should also be encouraged with adequate financial support.

This process of transforming social information and un-
derstanding into social action is an important, if not a new,
task for social studies teachers. It is a problem of applying
science. The teacher of the social studies in the secondary
schools is not primarily interested in the development of re-
search. He is concerned, of course, with the methods of re-
search and the problems of research workers and must be
informed about the findings of the latest social research.

Too many teachers of history are interested in training
historians rather than citizens. We find some at least who
are not concerned with the function of history in citizenship
training but prefer to study history for history’s sake. In
dealing with our political problems it is our task to bring
sound research, scholarship, and culture, into the realm of
the practical. Our political ideals must be brought to voters,
candidates, and office holders as well as to the political sci-
entist. This is an important task if our American institu-
tions are to be strengthened and preserved.

1 From Social Education, January, 1942.
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