Illinois State University

ISU ReD: Research and eData
Mennonite College of Nursing History Books

Mennonite College of Nursing Publications

1985

The Passing of the Flame
Mennonite College of Nursing

Follow this and additional works at: https://ir.library.illinoisstate.edu/mcnflame
Part of the Nursing Commons
Recommended Citation
College of Nursing, Mennonite, "The Passing of the Flame" (1985). Mennonite College of Nursing History Books. 2.
https://ir.library.illinoisstate.edu/mcnflame/2

This Book is brought to you for free and open access by the Mennonite College of Nursing Publications at ISU ReD: Research and eData. It has been
accepted for inclusion in Mennonite College of Nursing History Books by an authorized administrator of ISU ReD: Research and eData. For more
information, please contact ISUReD@ilstu.edu.

ILLINOIS STATE
UNIVERSITY

MILNER LIBRARY
CAMPLIS

Box 8900
61790-8900

NORMAL, I LLINOIS

OCT 2 f,

The person charging this
material is responsible for
its return to the Library
on or before the Latest
Date stamped below.

The Passing of
The Flame

Theft, mlltilation, and lInderlining of books are reaSOl1S
for disciplinary actiol1 al1d
may result il1 dismissal from
the Ul1iversity.

or

Ulinols- State U"IHI'\~:,!ltv Ur..r'ary. NormAl. Il

_.

, . .....,...
".
;' .'.
.

ILLINOIS STATE
UNIVERSITY

MILNER LIBRARY
CAMPLIS

Box 8900
61790-8900

NORMAL, I LLINOIS

OCT 2 f,

The person charging this
material is responsible for
its return to the Library
on or before the Latest
Date stamped below.

The Passing of
The Flame

Theft, mlltilation, and lInderlining of books are reaSOl1S
for disciplinary actiol1 al1d
may result il1 dismissal from
the Ul1iversity.

or

Ulinols- State U"IHI'\~:,!ltv Ur..r'ary. NormAl. Il

_.

, . .....,...
".
;' .'.
.

MENNONITE HOSPITAL
SCHOOL OF NURSING
BroMen" HeaftfJCare

A. E. Livin~ston

KW.tb. Sci.etlllea J..i.brIKJ

~ Passing if
tlLe CP}ame
Robert Cassel

Donna M. Faull
Designer IProducer

MENNONITE HOSPITAL
SCHOOL OF NURSING
BroMen" HeaftfJCare

A. E. Livin~ston

KW.tb. Sci.etlllea J..i.brIKJ

~ Passing if
tlLe CP}ame
Robert Cassel

Donna M. Faull
Designer IProducer

Ref

R-r
~o

.:I: .32135~

PREFACE

/q?S
Copyright © 1985 by
Mennonite College of Nursing
Bloomington, IL 61701

The Passing of the Flame-what does it mean? It means the
commitment of the people of the Mennonite Hospital School of
Nursing-its students, faculty, administrators, board members and
alumni-to pour out of themselves to fill the lamp of service with
the oil of healing. With the foundation of love of God and
humanity, these honorable people-past and present-have served
with sacrifice, taught with wisdom, and administered with vision.

All rights reserved. No part of
this book may be reproduced or
transmitted in any form or by any
means, electronic or mechanical, .
including photocopying or recordmg,
or by any information storage and
retrieval system, without permission in writing from the
copyright holder.

The Passing of the Flame also means fostering the faith in God
and in medicine from person to person, class to class, community to
community in an ever-expanding geographical area. The spark of
interest in serving humanity has been ignited into a flame in the
hearts of many young people through the example and the
testimony of the fulfillment found in the lives of these who have
cared and shared.

Lithographed in U.S.A.

Janice Montgomery '78

The Passing of the Flame has warmed the lives of those who
have been served by the caring hands and hearts of the Mennonite
Hospital School of Nursing. Lives have been saved, hurts healed,
and spirits strengthened as the flame of service passed by the sick
and afflicted.
Once more there is The Passing of the Flame from Mennonite
Hospital School of Nursing to Mennonite College of Nursing. The
dedicated past becomes the oil of healing, filling the lamp of service
of the future to set aflame the love of God and humanity in those
who will dare to care.

Cover Design by
Benoit Design
Bourbonnais, IL

Preface written by
Donna M. Faull
Designer/ Producer of The Passing of the Flame
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The Passing of the Flame was written to commemorate the
ending of one era and beginning of a new era in the history of
Mennonite Hospital School of Nursing. It was written to preserve
the heritage, traditions and values upon which this educational
institution was founded. This book was written as a lasting tribute
and a gift from Mennonite Hospital School of Nursing to its alumni.
The preparation of a manuscript which describes the major
events spanning sixty-six years is an imposing task. A task which
could not have been completed without the generous assistance of
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First, I would like to thank the members of the Mennonite
Nurses Alumni Association for their support in this project,
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including Ruth Oesch, Mary Ann Watkins, Dorothy DeVore, Lois
Baker, Mary Diesel and Eunice Beetzel. The manuscript was also
reviewed by William Dunn and Jacquelyn Kinder.
Secondly, I give my sincere appreciation to several individuals
who gave freely of their special talents in making this book become
a reality. The writer, Robert Cassel, was creative and able in
capturing the essence of the Mennonite Hospital School of Nursing
and its people. James Coventry is to be credited for the excellent
typesetting. Michael Benoit donated his fine artistic talents in
designing the bookcover, a design from which came a theme carried
throughout this book. Joseph Freese of Illinois Graphics very
generously printed this book at his own cost price.
Finally, I must offer a special thank you to Donna Faull who
gave so generously of her time and professional talent as
designer/producer of this book. In this capacity she orchestrated
the many complex and demanding tasks which publishing this book
entailed.
To each of you, I am deeply grateful. You have made many
dreams come alive by your efforts in creating this commemorative,
historical publication.
Kathleen A. Hogan
Vice President, Nursing Education
Dean of the College
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INTRODUCTION
On May 11, 1985 thirty-one students received diplomas from
William E. Dunn, signifying their successful completion of the
Mennonite Hospital School of Nursing diploma program. These
thirty-one students brought to 1,227 the total number of students
graduating from the school's diploma program. Sixty-two graduating
classes in the school's sixty-five year history had produced over
twelve hundred well-trained nurses. It is difficult to imagine how the
health care needs of Bloomington-Normal, McLean County, and
many distant parts of the world would have been met during most
of the 20th century had it not been for the nurses who received
their education and training in the Mennonite diploma program.
The Class of 1985 had the distinction of being the last class to
graduate from this diploma program. The Class of 1985 will not,
however, be the last to graduate from a Mennonite nursing school
in Bloomington, Illinois. Rather than dying and going the way of so
many diploma schools, the Mennonite Hospital School of Nursing
will survive. It will live on in a new form . In fact, the change has
already taken place. With its first graduating class in 1985, the new
Mennonite educational institution - the Mennonite College of
Nursing - graduated twenty-seven students with Bachelor of Science
in Nursing degrees.
Many hospital nursing schools were founded in the early part of
the 20th century. Few of them survived. Even fewer evolved into
full-fledged, degree-granting institutions. With this new degree
program the Mennonite school has managed to do what so few
diploma schools of nursing have done - to adjust to change and
adapt to the increasingly complex demands of nursing practice and
nursing education. The end result of this progressive change is an
educational program founded on the principles and ideals of the
diploma program and infused with the knowledge, skills, and
experience needed by a nurse of the 1980s, 1990s, and ultimately
the 21st century.
The history of the School of Nursing can be divided into three
distinct periods. The first period is obviously the beginning years,
originating with the school's founding in 1919. This period
continues into the middle 1940s, with the dedication of the Troyer
Memorial Nurses' Home in 1946 serving as the symbolic end of that
period. These years were characterized by the informal,
unstructured classroom learning, and the ceaseless practical
training that was typical of most nursing education and training in
the 1920s and 1930s. During these years the hours were long and
hard.
The Passing of the Flame
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The second period in the school's history spans the years from
the middle 1940s to the middle 1960s. Just prior to the beginning of
this period the school's original name, the Mennonite Sanitarium
Training School, had been changed to the Mennonite Hospital
School of Nursing. This change typified the modernization in
educational programs throughout the country. Some college-level
general education and science courses became constant and
integral parts of the nurses' training. It was also during this period
that the time demands upon the students were relaxed enough to
allow for the development of more extra-curricular activities.
The third period in the school's history extended from the
middle 1960s to May 11, 1985. This period can be described as the
transition period from the apprenticeship style of training that was
predominant throughout the first two-thirds of the 20th century, to
the baccalaureate degree type of education in current use. During
this time the number of required hours in general education and
science doubled. Community health care became a major concern.
Those who will pursue this baccalaureate education at the
Mennonite College of Nursing will owe a debt to the graduates,
faculty, staff, and administrators of the Mennonite Hospital School
of Nursing. These people founded, maintained, and nurtured
through sixty-five years a nursing program that has served as the
plateau upon which the College of Nursing now stands.
It is fitting then that this history serve two purposes. First, to
honor the many people who made the School of Nursing a success;
and second, to help the students of tomorrow become better nurses
as a result of their awareness and understanding of the difficulties
and demands endured by their predecessors. For although the
degree students in years to come will frequently devote their time
to more varied and complex nursing activities, their overall purpose
- to help people who are ill and injured - will always be the same.

IL----1 - - + ~

Chapter

L-__~T~h:e~F:ir~s:t~s:t=ep~s~_________~...~., ~~____
The Mennonite Sanitarium Training School was officially
founded on January 23, 1919. On May 12, 1946, twenty-seven years
later, the dedication ceremony for the Troyer Memorial Nurses'
Home took place. It was during this period, from 1919 to 1946, that
the nursing school now known as the Mennonite College of
Nursing was founded and became firmly established as a valuable,
lasting, educational institution.
This initial period in the school's history was a shaky, difficult,
unsettling one. As might be expected for the beginning years of any
institution, there were many problems to be solved, me~hods and
procedures to be discovered, and constant doubts about :vhe.the~ or
not the institution would serve a strong enough need to JustIfy Its
continued existence. Then, at just the time when it appeared the
school had reached solid ground and could be confident of its worth
and future, the Great Depression came crashing down around
everyone. Once again, for several years to come, there were serious
doubts about survival.
For most of this period the training school was a school
without teachers. Certainly, the doctors and the experienced nurses
offered knowledge and training, but there was more emphasis on
watching others and doing yourself than on listening to professorial
lectures and underscoring the important passages in textbooks.
During these years experience was the best teacher.
From the beginning the school had its own name - The
Mennonite Sanitarium Training School - but not it's own identity.
There was no school building. Learning took place in the
sanitarium. There was no dormitory. Students lived in houses rented
by the sanitarium.
The school really existed in the hearts and minds of the
students. Through the closeness and togetherness that resulted from
their personal sacrifice, their desire to learn, their dependence
upon one another in the face of hardships, and their never-ending
responsibility to the patients, they gave the school its identity. It is
here in the school's struggle for an independent identity, in its
struggles to be an educational institution in its own right, separate
from the sanitarium, that we find the essence of this first period in
the school's history.
The First Steps

11

The second period in the school's history spans the years from
the middle 1940s to the middle 1960s. Just prior to the beginning of
this period the school's original name, the Mennonite Sanitarium
Training School, had been changed to the Mennonite Hospital
School of Nursing. This change typified the modernization in
educational programs throughout the country. Some college-level
general education and science courses became constant and
integral parts of the nurses' training. It was also during this period
that the time demands upon the students were relaxed enough to
allow for the development of more extra-curricular activities.
The third period in the school's history extended from the
middle 1960s to May 11, 1985. This period can be described as the
transition period from the apprenticeship style of training that was
predominant throughout the first two-thirds of the 20th century, to
the baccalaureate degree type of education in current use. During
this time the number of required hours in general education and
science doubled. Community health care became a major concern.
Those who will pursue this baccalaureate education at the
Mennonite College of Nursing will owe a debt to the graduates,
faculty, staff, and administrators of the Mennonite Hospital School
of Nursing. These people founded, maintained, and nurtured
through sixty-five years a nursing program that has served as the
plateau upon which the College of Nursing now stands.
It is fitting then that this history serve two purposes. First, to
honor the many people who made the School of Nursing a success;
and second, to help the students of tomorrow become better nurses
as a result of their awareness and understanding of the difficulties
and demands endured by their predecessors. For although the
degree students in years to come will frequently devote their time
to more varied and complex nursing activities, their overall purpose
- to help people who are ill and injured - will always be the same.

IL----1 - - + ~

Chapter

L-__~T~h:e~F:ir~s:t~s:t=ep~s~_________~...~., ~~____
The Mennonite Sanitarium Training School was officially
founded on January 23, 1919. On May 12, 1946, twenty-seven years
later, the dedication ceremony for the Troyer Memorial Nurses'
Home took place. It was during this period, from 1919 to 1946, that
the nursing school now known as the Mennonite College of
Nursing was founded and became firmly established as a valuable,
lasting, educational institution.
This initial period in the school's history was a shaky, difficult,
unsettling one. As might be expected for the beginning years of any
institution, there were many problems to be solved, me~hods and
procedures to be discovered, and constant doubts about :vhe.the~ or
not the institution would serve a strong enough need to JustIfy Its
continued existence. Then, at just the time when it appeared the
school had reached solid ground and could be confident of its worth
and future, the Great Depression came crashing down around
everyone. Once again, for several years to come, there were serious
doubts about survival.
For most of this period the training school was a school
without teachers. Certainly, the doctors and the experienced nurses
offered knowledge and training, but there was more emphasis on
watching others and doing yourself than on listening to professorial
lectures and underscoring the important passages in textbooks.
During these years experience was the best teacher.
From the beginning the school had its own name - The
Mennonite Sanitarium Training School - but not it's own identity.
There was no school building. Learning took place in the
sanitarium. There was no dormitory. Students lived in houses rented
by the sanitarium.
The school really existed in the hearts and minds of the
students. Through the closeness and togetherness that resulted from
their personal sacrifice, their desire to learn, their dependence
upon one another in the face of hardships, and their never-ending
responsibility to the patients, they gave the school its identity. It is
here in the school's struggle for an independent identity, in its
struggles to be an educational institution in its own right, separate
from the sanitarium, that we find the essence of this first period in
the school's history.
The First Steps

11

This struggle for identity was won through the will of the
students, many of whom remained to teach the students that
followed. As a result of their belief and hard work the school was
able first to survive, and then ultimately take the first steps toward
becoming an independent, self-supporting educational institution.

The Background
As with the history of a human being, the most miraculous
stage in the history of an institution is its birth. Like any other
institution, the Mennonite Sanitarium Training School began as an
idea in someone's mind. But what caused that particular idea to
form in that person's mind at that particular point in history? And
perhaps just as inexplicable, how did that mental image manage to
materialize in the form of buildings, doctors, nurses, patients, and
students, all contributing to the healing and well-being of people in
need of care? Consider for a moment the conditions and
circumstances in this country in the years just prior to that
original idea.
We must remember that during the 18th and 19th centuries the
United States was a predominately rural, agricultural society. Most
Americans, like their European ancestors before them, were selfsufficient. Among the many things they were accustomed to doing
for themselves was caring for their own sick and injured. The
'
female members of the family, or an especially skilled female
neighbor, tended to the needs of the patient within the confines of
the home. If a doctor was needed, he came to see the patient. This
was the common procedure, even for the most serious illnesses.
There were hospitals and sanitariums in existence during these
years. The first hospital in the United States was founded as early as
1658, and there were almost two hundred hospitals in the country
by the early 1870s. Only the poor and the homeless, however, went
to hospitals for health care. In many places the hospital was
connected with the local poorhouse. No "respectable" person would
think of going to a hospital, and this included most doctors.
It's not surprising that anyone with a choice would choose not
to go to an early or mid-19th century hospital. These hospitals were
unsanitary and overcrowded. The women who cared for the patients
were often working in the hospital simply because they had nothing
else to do or nowhere to go. Very few had had any special training,
and even worse, few had any real concern for the well-being of
their patients.
Then, toward the end of the 19th century, everything about the
American society, including the hospitals, began to change rapidly.
People were moving off their farms and away from their families to
find jobs in the cities. New machines and mass production made it
possible to produce goods at an ever increasing rate. The population
itself was growing tremendously, the natural growth boosted by the
influx of millions of new immigrants from Europe every year.
12

The First Steps

The changes taking place in the hospitals at this time were just
as significant as those altering the entir~ America? society. The
conditions in the hospitals were improvmg, and wIth these
improvements, people's attitudes began to change. The~e was a
tremendous shift in public opinion with regard to hospItals.
The most important factor in the changing public attitude was
probably the work done in Scotland by Dr. ,Liste~, who pro~ed the
importance of using antiseptics to prevent mfectIon. By usmg
antiseptic bandages and by making sure that the surgeon's hands
and instruments were free of bacteria, Dr. Lister was able to
dramatically decrease the number of surgery patients developing
infections. In the 1870s, for the first time in the United States,
Lister's methods were employed in hospitals.
Another significant factor in the improvement of hospitals was
the growing number of well-trained, professional nu~ses. More, than
any other person, Florence Nightingale was responsIble for thI~
development. After her successes in tendin~ to w:ou~ded and sIck
English soldiers during the Crimean War, MISS ,NIghtmga~e, returned
to England to devote her life to nursing educatIOn and r~Ismg th~
public consciousness with regard to the importance of ~Igh-,quahty
nursing care. She began the first modern school of nursmg I~
,
London in 1860. In 1873, just thirteen years later, three hospItals m
the United States started the first training schools for nurses in this
country. The advent of these schools meant that an increasing
number of hospitals were being staffed with nurses who knew how
to care for patients and who were concerned with the patients'
health.
With the use of antiseptics and the help of well-trained nurses,
doctors became much more successful at surgery. While the
majority of patients used to suffer serious infections, ~ften resulting
in gangrene and even death, infections now occurre,d ,m only a
small percentage of surgical cases. The doctors, reahzmg the
importance of sterile, antiseptic conditions bega~ to ~o mor~ ,and
more of their operations in hospitals, where antIseptIc condItIons
could be maintained, rather than in the homes.
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As the doctors' successes increased, so did the public's
confidence in hospitals. As more and more people came, private
rooms were made available for people with money to pay for them.
Hospitals were better designed and health and sanitary rules were
enforced by a growing number of state and federal agencies. All in
all, the hospitals were becoming valuable and necessary parts of
urban communities.
As the old stigmas about hospitals faded away, more and more
were built. The period at the end of the 19th century saw a 1200
percent increase in the number of hospitals in this country. There
were only 178 hospitals in 1873, but there were 6,655 in 1943, with
the greatest number being built around the turn of the century.

The Founding
On the days of September 5,6, and 7 in the year 1917,
representatives from the Mennonite churches making up th~
Central Conference attended their annual conference meet~ng. The
meetings were held in Hopedale, Illinois. During these meetmgs the
leader of the conference, Reverend Peter Shantz, urged those
.
attending to establish a hospital and training school for nurses. ThIS
motion was seconded by Reverend Emanuel Troyer.
Shantz and Troyer were not alone in their desire to establish a
hospital and training school. Others had already attempted such a
feat, but without success.

Every city wanted its own hospital. Doctors were now
performing more complicated operations than ever before. They
could, for example, open a patient's injured lung or stomach, repair
the damage, and sew up the patient without serious risk of a fatal
infection, Community leaders wanted their community to have the
capability of performing these miracles of modern science, and that
meant a hospital.

Like those before them, Shantz and Troyer believed that the
hospital and training school would provide a Christian ministry
through health care. They also believed that the trained nurses
could spread Christianity as missionaries in faraway lands such as
Africa and India. The nurses' practical and valuable skills would
make them more acceptable, and therefore more effective, in
spreading the teachings of Christ.

Most of the hospitals were built by the communities themselves.
Some were built by private citizens and the state and federal
governments. It was only natural that the churches would become
involved in the rush to build hospitals.

As a result of Shantz's motion, a committee was formed to
investigate the possibility of starting a hospital and training school.
The committee consisted of three men - Shantz, Troyer, and
Reverend Sam Stuckey. For a period of one full year these men,
with the help of Dr. E. P. Sloan of Bloomington, Illinois, presented
their case to and solicited opinions from Mennonites in central
Illinois. They tried to determine the general opinion and
advisability of starting and maintaining a hospital and training
school in central Illinois.

First Mennonite Sanitarium
1308 North Main Street
Bloomington, IL

Peter Shantz

Edwin P. Sloan, M.D.
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In August 1918, Troyer reported the committee's findings at the
annual Central Conference meeting. The reaction to Troyer's report
was favorable and the committee was requested to continue their
investigation. Even more important, they were given the power to
act on behalf of the Conference. And act they did. They chose
Bloomington, Illinois as the site for their new hospital and training
school.
Once the decision was made to go ahead with the project, other
conferences were called to help. The Defenseless Conference and
the Old Mennonite Conference were solicited. From the former
conference, Benjamin Rupp and Moses Roth came to an
organizational meeting on January 23, 1919. It was at this meeting
that the Mennonite Sanitarium Association was formed. The official
birthdate of the Mennonite Sanitarium Training School is the same
as that of the hospital, January 23, 1919. There really was no
Mennonite School, however, until the Mennonite Sanitarium
Association assumed management of the Kelso Sanitarium and its
training school of nurses on May 1, 1920. It was on this date that
Benjamin Rupp placed Florence Burgess in charge of the school and
initiated the first chapel service for the nurses. This was the true
beginning of the school.
Mennonite Sanitarium
Formerly Kelso Sanitarium. 1920
Benjamin and Lydia Rupp

First Superintendent and Matron of
Mennonite Sanitarium

The founders of the Mennonite Sanitarium Association had
planned to start a nursing school along with their sanitarium from
the very beginning. They believed the training of nurses just as
important as the establishment of a hospital. Once trained, the
young nurses could serve as missionaries in all parts of the world,
spreading the teachings of Christ through their imitation of His
ministry. With valuable, practical nursing skills these women would
be much more capable of spreading the Christian beliefs. Their skill
and dedication would contribute to the healing of suffering people
everywhere. They could actually "do" something - not just "teach
and preach."
The Mennonite Sanitarium opened its doors to patients on May
1, 1919. Benjamin Rupp and his wife, Lydia, served as
superintendent and matron. Apparently Mr. and Mrs. Rupp were too
busy getting the sanitarium started to initiate a training program for
nurses. From the start, however, they did an admirable job
managing the hospital. In fact, they were so successful that the
sanitarium was soon beseiged by more patients than it could handle,
and the Association began looking at the possibility of building a
larger facility. It was at this point that the Kelso Sanitarium, only
five blocks south on Main Street, became available.
There were eleven student nurses enrolled in the Kelso Training
School when the Mennonite Sanitarium Association took control on
May 1, 1920. All eleven decided to stay in the training program.
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The Students

The Training

Most of the students came from the rural areas and small towns
around Bloomington-Normal. Places like Washington, Flanagan,
Heyworth, and Wapella. A few of the students, usually the ones
from Mennonite families, came from Iowa, Missouri and Indiana.
While the percentage of Mennonite students was relatively low,
most of the girls came from strongly religious, Protestant
backgrounds. The Christian spirit was strong throughout the school.

The education and training of this period can be characterized
as an apprenticeship type of training. There were lectures and
classroom activities and a few college courses even in the very
early years, but most of the training was derived through
experience. The students learned by doing and observing, and by
doing some more. It was much like learning to swim by being
thrown in the deep water.

During the first few years of this period, most of the students
had at least eight years of schooling, but had not necessarily
graduated from high school. A few had attended college for a year
or so before deciding to become nurses. As the years passed and
the entrance requirements were upgraded in the early 30s, all the
entering students had at least a high school diploma.

This is not to say there was not guidance. The doctors, the
school supervisors, and the head nurses showed the way. Toward the
end of this period, full-time instructors were employed. Many of the
supervisors and head nurses were former students and thus were
quite familiar with the educational needs of the students.

If you said nothing else about the students of this initial period

in the school's history, you would say that they were hard workers.
No young woman afraid of work would last long at the training
school. The hours were long and the jobs were hard. There were
few mechanical or electrical aids to help with communications and
the movement of patients from place to place. There were no
bathroom facilities in the individual hospital rooms. There were no
nurses' aides to help out with routine chores. The student nurses of
this period had to have the stamina, determination, and heart
necessary to lift, pull, bend, and scrub for hour after hour, day
after day.
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At first the length of the training program was two years and
three months. There was no formal school year with specified days
for opening and ending classes. Students could begin training at any
time during the year. New students were placed on probation for
three months. They were fondly referred to as "probies." After
putting in the prescribed number of days, the student completed the
training. The students studied the history and ethics of nursing and
they learned some anatomy. They also learned bedside nursing
and etiquette.
In 1925, Miss Rodeen, who had taken over for Miss Burgess in
1922, extended the training program to three full years. This
change resulted in there being no graduating class in 1926.

Senior Synopses
WHO

The period was also characterized by an informality typical of
schools in those days, but alien to our formal, structured way of
doing things today. There was greater flexibility - more leeway. The
curriculum was not as formally established in these years and a
particular lecture might or might not be delivered depending on
how the doctor's day happened to go.

What did the students do in the extra nine months of training?
The curriculum expanded. The nursing students now learned about
the theory and practice of nursing. Lectures were given at the
McLean County Medical Society five times a week from September
to June. Students also took a course in dietetics at Illinois State
Normal University. As an example, Rose Wynistorf Lysen, who
attended the training school from 1925-1928, took the following
courses from the doctors and nurses listed.
H.W. Wellmerling. M.D.
Ethics - Mrs. D. Rodeen
Practical Nursing - Mrs. D. Rodeen
Hygiene & Sanitation - Mrs. D. Rodeen
History of Nursing - Mrs. D. Rodeen
Urinalysis - Dr. H. Wellmerling
Bacteriology - Dr. H. Wellmerling
Materia Medica - Dr. H. Wellmerling
Chemistry - Dr. H. Wellmerling
Anatomy & Physiology - Dr. J.e. McNutt
Mrs. Delora Rodeen
The First Steps
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'BroMenn HealthCare
A.. E. Livingston
Healt h Sciences librar1

Pediatrics - Dr. G. Cline
Essentials of Medicine - Dr. A.J. Casner
Eye, Ear, Noe & Throat - Dr. H. Watkins
Obstetrics - Dr. J.e. McNutt
Materia Medical - Dr. H.P. Sloan
Infant Feeding - Miss L. Pazourek - (St. Johns Hospital)
Gynecology - Sister Charlotte - (St. Johns Hospital)
Psychiatry - Sister Ludwina - (St. Johns Hospital)
Much of the course work during this period was taught by
doctors in the evenings. This had been the practice since the early
years. The classes were attended by the student nurses from Brokaw
and St. Joseph's hospitals as well.
In the late 30s students began taking courses at Illinois
Wesleyan University. At first, just chemistry and microbiology were
taught at the university. During the early 40s students also took
psychology and anatomy at Wesleyan.
In 1945 the affiliation with Illinois State Normal University
(ISNU) was resumed. Nutrition, sociology, anatomy, and chemistry
were taken at ISNU. This was the first time that sociology was made
part of the nursing curriculum.
As we approach the end of this period we can see the
curriculum entering a new phase. Liberal arts courses such as
psychology and sociology were becoming a permanent part of the
students' education. Although some work had previously been done
at Wesleyan and ISNU, it is at this point that the college courses at
ISNU became a regular part of the students' learning. Obviously the
training program had become more formalized and structured.

Rules and Regulations
From the very beginning, the rules and regulations for the
student nurses were strict. Authority was unquestioned. The
administration made the rules and the students were expected to
follow them. This atmosphere was, of course, typical of all schools
at this time. The idea that students should have a voice in the
rulemaking that affected them would not come until much later.
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For the duration of this first period in the school's history, the
rules and regulations remained relatively unchanged. Such rules as
those regarding late hours and overnights were relaxed somewhat but that was the extent of the changes. There was to be no
smoking, drinking, dancing, or card playing. All students had to live
in the nurses' houses all three years. No one was allowed to live in
independent, off-campus housing. Students were not allowed to
be married.
On the very first day that the Mennonites took over the Kelso
Sanitarium, Benjamin Rupp initiated an early morning chapel
service. All the students were required to attend. At first everyone

Ten Commandments of Health
1. Honor thy daily bath and shower.
2. Thou shalt beware of thy neighbor's droplet infection.
3. Remember thy water, to drink it daily. Seven glasses shalt thou drink and
the eighth thou shalt drink also .
4 . Thou shalt think regularity of thy evacuations, for thy health will not hold
him guiltless who neglected it.
5. Thou shalt maintain a good posture at all times.
6 . Thou shalt not kiss, for he who so doeth endangereth his fellow man.
7. Thou , halt show mercy unto the muscles- exercise, but do not overtax them .
8 . Thou shalt not envy thy roommate's ten o'clock lunch, her ice cream, nor her
candy; neither shalt thou partake of them .
9 . Thou shalt have certain hours for rest and these thou shalt take in well
ventilated rooms.
10. Thou shalt love, serve and have faith.

Even rules can be fun. From 1927 Magnet.

took a turn at reading scriptures during the service. Later the
students took turns leading the chapel service. This service was
routinely held at 6:30 or 6:45 each morning, just prior to breakfast.
At first everyone was expected to be in by 9:30 on week nights;
later this time was moved up to 10:00. During the early years the
students were allowed to stay out until midnight once a month.
Later they were given one or more overnights a month, depending
on their year in school, and an equal number of late leaves (until
11:00 or 11:30).
Rules and regulations for the probies were usually a little
stricter. Their uniform consisted of a blue dress with no cap and a
straight white apron with no bib, At the end of the probationary
period, students received the bibs to their aprons and were capped.
There were no late leaves or overnights and an 8:00 curfew was
enforced. There were study hours from 8:00-10:00, with lights out
by 10:30. The probies also had to abide by certain unwritten rules,
such as eating last in the dining room.
Rules on proper appearance applied to all students. There was to
be no makeup, and hair was to be above the collar or in a hairnet.
Everyone had to wear the proper uniform on duty, and there were
even rules as to what could be worn off duty (no slacks or shorts
for example).
Although the rules were strictly enforced, there were some
judicious oversights by some administrators, One student tells, for
example, of Delora Rodeen saying that dancing was against the
rules, but that she couldn't do anything about it if she did not know
about it. One can imagine Mrs. Rodeen being a fair, compassionate
woman who saw the wisdom of an occasional liberty for the hardworking students.
It is noteworthy that during this entire period there were only
one or two very minor incidents requiring disciplinary action.
Consid.ering .the natural tendency of youth to rebel against strong
authonty, thIS almost total lack of student dissatisfaction is a
testimony to the nurses' positive attitudes. Being so busy working
and learning, they had no time to complain about overly confining
rules and regulations.
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Duties and Responsibilities

Activities

The duties and responsibilities of the student nurses did not
change nearly as much as one rrd.ght expect from 1920 to the mid
1940s. Toward the end of the period more hours were spent
regularly in classsroom activities, but the total number of hours put
in each day was still the same. The period was characterized by
long, hard hours.

Although difficult to believe considering their demanding
workload, the student nurses did find time occasionally to enjoy
themselves. It's a testimony to their closeness that even though they
lived and worked together constantly, they still spent most of their
free time together.

The student nurses were responsible for doing almost all the
work that needed doing. They bathed and groomed the patients and
served their meals. They changed the beds, did the cooking, and
performed all the standard housekeeping chores. All of this, in
addition to providing the necessary health care for each patient.
During the early years of the period the nurses had floor duty
from 7:00 A.M. to 7:00 P.M., with a few hours off in the early
afternoon. They had one-half day off during the six-day week, and
one-half day off on Sunday. One nurse expressed what was probably
a universal feeling: "If Saturday P.M. and Sunday A.M. were off
together, it was a real treat."
There was nothing equivalent to today's time clock. A student
nurse might have set hours, but if there was more work to be done
when the shift was officially over, she stayed until the work was
done. Eunice Bidner said that "If we were on OB or surgery call, we
sometimes didn't sleep for two days." In addition to the regular 7-7
day, the students took turns working night shifts that lasted for a
month at a time. At first these shifts were from 7 P.M. to 7 A.M.,
but later were changed to 11 P.M. to 7 A.M.
Toward the end of this period, as the theoretical part of the
training began to be more prominent, the typical day became more
structured. A common schedule, this one from the middle-40s was
to work on the hospital floor from 7-12 A.M., attend classes from
1-4 P.M., and then work on the floor again until 7 P.M. This
schedule seems just as demanding as the one followed by the
students in the early 20s.
Today, when seven-and eight-hour days with breaks and time for
lunch are commonplace, it is impossible to comprehend the nursing
students' schedules of duties and responsibilities during this early
period. It is even more difficult to imagine when one considers how
much more physical the work was then than now. Most of the
electrical and mechanical equipment that facilitates the
performance of duties today did not exist. The days must
have been exhausting.
And yet the health care service was the best possible. That the
students could put in such long, hard days and still do the little
things that make patients comfortable and peaceful is the truly
remarkable accomplishment. One doctor said that the quality of the
nursing care was a key factor in the hospital's overcrowding and
resulting growth. These student nurses, who were up, dressed, and
ready to go at 6:30 A.M., were still providing the much needed
smile and gentle touch at 7:00 P.M., or later, that evening.
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There were a few parties each year, most notably Christmas,
Halloween, and Thanksgiving parties. In the late 1920s the tradition
of the Junior-Senior banquet began. When the lack of funds forced
a cancellation of a banquet in the early 30s, Mr. and Mrs. Noble
Hoover invited the students to dinner in place of the banquet. Also
during this time the students traveled to nearby churches to put on
plays and programs of entertainment.
As one would expect, the extra-curricular activities were
minimal during the first period of the school's history. The students
just did not have the time or energy to participate in organizations.
It wasn't until later, when the time demands softened and the
physical labor became less demanding that the students were able
to begin forming social organizations and organizing school
activities.

The Rising Bell
I love to hear the rising bell
and I can't understand the nurse.
who call it an interrupter of sweet
repose.
To me it seems the symbol of
existence itself. It is a sign that
human life has awakened from
its slumber, that a new day is
beginning, that Nurses will soon
be busy caring for and cheering
the sick and alHicted.
Oh! how grand to start a day
in such noble work-Always
aiding suffering man.
Oh! What a faithful servant
to keep us ready for this big
world!
Oh! how I love to hear the
rising bell.
For I'm a Night N ursc.

The First Steps
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Elva Carr - A Lifetime Mennonite Graduate
How does a member of the first
graduating class remember the Mennonite
Training School? Mrs. Elva Cullers Carr was
one of the first fifteen graduates, and she has
many fond memories of her days as a student
nurse.
Elva was born in 1896. She graduated
from Lexington High School in 1914, and
entered the Kelso Sanitarium as a student
nurse the next spring. Elva had no worries as
to entrance requirements since an eighth
grade education was sufficient for admittance
to the Kelso School. As we all know now,
Elva chose to continue at the nursing school
when the Mennonites assumed ownership
'
from Dr. Kelso in May of 1920.
,
Elva remembers that student nurses were
required to have two plain blue uniform
I
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dresses, black shoes with ties, black hose,
'I,
'''' ., and a napkin ring. Books cost $75, and there
was a breakage fee. Elva dropped a dish
valued at 10<1:, so she had to pay a total of
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• I"
,~
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$75.00 at the end of her first year.
During that first year Elva and her
classmates studied the history and the ethics of nursing. They also learned how to do
coagulations and urine tests. All the student nurses had private duty care that lasted
twenty-four hours, with only two hours off for rest. The students slept on a cot in the
same room with their patients. They received $20 a week for this duty.
Elva remembers studying medicine and diet during her second year. She also
remembers having night duty for a month, from 7:00 p.m. to 7:00 a.m. with no time
off. To get two days off at the end of a month of night duty, the students nurses had
to make it through an entire month of duty without getting caught sleeping.
There were no faculty members during Elva's school years except for the head
nurses and the surgical supervisors. The doctors lectured to the students during the
evening - if they had time. Elva recalls waiting patiently for the doctor to arrive for
the lecture, only to hear the telephone ring and the message, "1 wonl be in tonight:'
Despite these frustrations, the students felt comfortable and secure at the school.
Benjamin Rupp and his wife were known as "Daddy" Rupp and "Mommy" Rupp.
Everyone pitched in and helped out, and the school really was like one great big,
happy family.
As for formal ceremonies, Elva remembers that there was no capping ceremony at
all. The students were simply given their bib and cap at the end of three months and
told, "Here it is." Elva and her fourteen fellow graduates each received a Bible at
graduation. It was at the graduation ceremony that Reverend Troyer slipped up
slightly by saying that Luella Engle was the first Christian to graduate from the
school, when he meant, of course, that she was the first Mennonite to graduate.
There were parties at Christmas, Halloween, and Thanksgiving. Elva remembers
one particular Halloween party because of the trouble she and her classmates
encountered in trying to obtain a Victrola for the party:
"We tried to rent a Victrola from Livingstons, and they wouldn't rent us one. We
went to Ensenbergers and tried to rent one, and they wouldn't let us have one, We
went to Miller's Music, and they wouldn't let us have one on trial for use for the
night, and the doctors found out the sort of bind we were in and they surprised us
and bought us one. It was sent to the nurses' home in time for the meeting for the
party. In the afternoon, Ensenbergers sort of resented what they had done to us,
and they sent us out one without telling us. We had to hide the one from
Ensenbergers so the doctors wouldn't see it."
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After graduation, Elva worked in various nursing positions. She was a surgical
nurse in Lincoln St. Clara's Hospital for a summer; she was a county nurse for three
years; she was head nurse on the pediatric floor at Mennonite for six years, and she
was a staff nurse on the orthopedic floor for six years. Elva also did general duty at
all three Bloomington hospitals.
Elva has always been proud of her association with the Mennonite Hospital
School of Nursing. More than any other activity, her long-time participation and
leadership in the Alumni Association has made this evident. Elva believes that
changing the Nursing School from a diploma school to a College of Nursing is a good
idea. She will be as proud of the new college as she was of the old training school.
She says, "My school was a good school in its day and I am very proud that my school
will now be the College of Nursing."

//-

Clara Ummel Stutzman '23
Tillie King '23

Martha Purkey Ford '28
Lena Maxwell '28
Margaret Smith Whiteside '28

Student nurses on pediatric
affiliation at St. John's Hospital in
Springfield, IL ...

... Graduate nurse Martha Purkey
Ford '28 using these skills to care for
a new mother and her baby.

\
Lena Maxwell '28
Margaret Smith Whiteside '28
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Living Accommodations
The dedication of the Troyer Memorial Nurses' Home in 1946
was chosen as a symbolic end to the first period in the school's
history because it gave the students, for the first time, a residence
that they could truly call their own. Up until that time the students
lived in various houses owned or rented by the Mennonite
Sanitarium Association,
Throughout the period the accommodations were extremely
crowded. Much of the time there was no money for badly needed
repairs. The roof would leak, the rooms were drafty, and there were
never enough bathroom facilities. In the house known as Hawk
House, between the years of 1943 and 1946, seventeen girls and a
housemother shared one bathroom. The Chestnut home with
fourteen students in 1941 was a paradise by comparison - it had
two bathrooms.
When the Mennonites took over the Kelso Sanitarium the
nursing students were living in the attic and annex (which had been
a stable). They moved to what had been the location of the
Mennonite Sanitarium, the Harber House. The students walked five
blocks back and forth between the sanitarium and the Harber
home.

Seventeen student nurses and a
housemother lived in one eightroom house with one bathroom.
1939
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The living conditions were far from luxurious. There was one
bathroom for fifteen girls. Sometimes as many as eight girls shared
a room. Still, compared to the attic and stable in Kelso's, the Harber
home was very comfortable.
Several ladies served as housemothers during these first couple
years, with Nannie Yates being the favorite of the students. It wasn't
until the late 30s that the students again had a housemother.
On December 30, 1923, the Association purchased the
Kirkpatrick home at 106 East Chestnut, adjacent to the sanitarium.
This became the nurses' home and eliminated the five-block walk to
Harber house. When there were more students than this new house
could accommodate, the probies lived on the fourth floor and annex
of the Kelso building. These accommodations were not nearly as
desirable as those in the Chestnut house.
In 1930 another house - called Redwood - was acquired. Two
double beds and four to six girls per room was the standard
arrangement.
In 1936 another house - the Morrissey house - was rented in
exchange for space in the sanitarium for Mr. Morrissey. This house,
which was located directly behind the sanitarium, had room for
seven nursing students. The need for space continued to grow,
however, and in 1938 it was decided not to take a mid-winter class
due to a shortage in housing facilities.

Five homes of the 20s and 30s used for student nurse
housing. Private Home, Morrisey House, Hawk House,
Redwood, Chestnut
The First Steps
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exchange for space in the sanitarium for Mr. Morrissey. This house,
which was located directly behind the sanitarium, had room for
seven nursing students. The need for space continued to grow,
however, and in 1938 it was decided not to take a mid-winter class
due to a shortage in housing facilities.

Five homes of the 20s and 30s used for student nurse
housing. Private Home, Morrisey House, Hawk House,
Redwood, Chestnut
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Early in 1939 an event took place that was to have long-lasting
implications for the school of nursing. A member of the state
supervisory board for nursing schools inspected the hospital and
the nurses' housing. This inspection resulted in three
recommendations:
1) the living conditions for the nurses should be improved.
2) the laboratory space and equipment should be improved.
3) the number of administrative and teaching personnel should
be increased.
Although board representatives argued that economic
conditions made it impossible to comply, the state board insisted the
school take steps to meet these recommendations. As a result, the
board rented more space and provided enough beds so that each
student had a bed of her own. The board also arranged for the
students to take bacteriology classes at Illinois Wesleyan (at a cost
of $4.50 per student), and they added a faculty member.
While these measures satisfied the state supervisory board
temporarily, the Mennonite Board came to a realization. They knew
that they had to build a home for the nurses. The costs of renting
and maintaining the various houses were extremely high for that
time. It was actually costing more to heat three of the nurses'
homes than it was costing to heat the entire hospital.
It was in 1939 that the board began to seriously explore the
possibilities of building a home for the nursing students. It took a
very sad event, however, to finally move the board into action.
Emanuel Troyer, who had been a leader in founding the Mennonite
Sanitarium Association, the sanitarium, and the training school, and
who had served as president of the board of directors for twentythree years, died on June 11, 1942. Less than a month later, at the
August board meeting, the board passed a resolution stating their
intention to build a new home for the student nurses in honor of
Emanuel Troyer. When the federal government agreed to pay more
than 50 percent of the cost in 1944, the building of the home was
assured. It was on June 6, 1944, the same day that the Allies landed
on the beaches of Normandy, that the board accepted a check for
$53,300 from the government.

Emanuel Troyer would have been extremely proud of the Troyer
Memorial Nurses' Home. It was a four-story brick building with
accommodations for seventy-five nursing students. It also had a
library, recreation room, lounge, chapel, and classrooms. This
building was indeed a dream come true. It is doubtful that anyone
had dreamed that dream more frequently or more vividly than
Emanuel Troyer.
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Alumni Association
The students of this period did not have much time for extracurricular organizations while they were students, but many did
participate in the Alumni Association after they graduated. In fact,
the Alumni Association has been in existence almost as long as the
school itself. It was only days after the first class graduated in April
of 1922 that Florence Burgess helped the graduating class organize
the Association.
One of the Alumni Association's first activities was the
development of a memory book titled The Boomerang. The first
Alumni Banquet was held in June 1923 at the home of Mrs. Ethel
Martens. In 1927 the Association began serious efforts to make
itself more than just a social organization. A constitution and bylaws were written. At this time a dedicated effort was made to
register all the nurses in the Association and to be as active as
possible in the membership drives and activities of the Sixth District
Nurses' Association.
In October 1928, Mr. Hoover and Reverend Troyer asked the
Alumni Association to pledge $10,000 toward the hospital
expansion campaign. The alumni underwrote the last $750 of the
$10,000 pledge the following year.
In 1930 the Association established a relief fund for sick nurses
and helped buy books for the training school library. In 1931 the
alumni gave each graduate an Amanda K. Beck nursing handbook
as a gift. This was the beginning of a tradition that continued for
several years.
In 1933 the Association lobbied for passage of a state law
requiring actions be taken to prevent blindness in newborn babies.
Several members and the Association wrote letters to the state
representatives urging the passage of the bill. This activity was just
one of many instances in which the Association demonstrated its
concern and interest for health care issues.
Throughout this first period of the training school's history, the
Alumni Association was growing. It's members contributed an
incredible amount of money to the hospital, the school, and other
worthy causes. These contributions seem especially remarkable
when one considers the economic depression that dominated
this period.
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The War
The last few years in this first period of the school's history
were affected greatly by World War II. With so many of the doctors
off to war, there were fewer doctors to teach classes and give
lectures. Nurses had to take over some of the doctors'
responsibilities.
The hospital was understaffed and everyone had to do that
much more work. To make matters worse, there was never enough
food, and supplies and equipment were always in demand. There
were trial blackouts and the nursing students went about with
flashlights helping the patients. Living and working each day with
thoughts of friends and relations risking their lives in some distant
land made the days that much more difficult.
In August 1943 the board listened to a presentation regarding
the government's plan to pay part of the cost of training nurses in
exchange for a commitment from the graduate nurses to serve in
the armed services during the war. The board's initial reaction was
negative, but a committee headed by Nobel Hoover, the
administrator of the hospital, was given the power to look into the
matter and make a decision. In October they went ahead and
applied for membership in the Cadet Nursing Program.
Most of the students decided to enter the cadet program. All
their expenses were paid, and they received about $20 a month.
They practiced marching, wore the grey uniforms, and promised to
continue nursing until the end of World War II.

Nurses' Cadet Corps
1947

,..----- The First Steps in Summary - - - - The modeling of the lamp of service, the filling of the lamp,
and the igniting of the flame-these picture the first steps of the
Mennonite Sanitarium Training School. Through the trials of
economic depression and a world war, the flickering flame was kept
alight by the dedication of those early pioneering nurses, doctors,
and administrators. At the Passing of the Flame to others, the lamp
burned brightly.

Nurses' Cadet Corps
1943 Lena Maxwell.

Director of Nurses
Noble Hoover,

Hospital Administrator
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The Nurse Portrayed in the Bible

1927 Sterilizing Room

1927 Major Operating Room

One of the most touching episodes in biblical history is that of Mahala bending
over little Enoch and allaying his pain. One of the most courageous; that of Rezpah
watching over the Sons of Saul as they were sacrificed to the wrath of the Mideonites.
One of the most beautiful that of Dorcas giving of her labor as well as her material
wealth in the service of others, for I recognize in her acts the sublimest expression of the
aid of nursing. With equal respect but less admiration we see Deborah, drastic in
character, austere in personality, somewhat cold in sentiment, leave the nursery to go
forth to the battlefield and lending, if you will, a militant note to nursing. The Arthurian
legend is dotted with stories of beautiful ladies nursing the injured knights of the Round
Table. The ministration of Elaine of Camelot to Lancelot is one of the superb dramas
of the legend. And, so we bridge the past from the cave men to imperial Rome, to the
cradle of the Christian religion in Palestine, to the Knights of King Arthur's court until
to-nile and throughout this whole span of time our profession has occupied a distinguished
position in the hearts and emotions of society.
The word nurse, originally spelled nource, had its origin long ago thru French
extraction from the Latin nutrix, meaning to nourish, the evolution of the nurse to her
present social status is one of the most interesting of all the notable adaptations of modern
society. Three very diver~e influences are responsible for our present educated position.
The first and probably the strongest impelling motive was that based upon religion; the
second was the demand made upon womanhood in periods of war and the third strangely
enough, the latest great influence, the effect of science. In the beginning it was primarily
religious zeal that impelled women to nurse the sick as a part of the widespread charitable duty. The original order of a nursing society was probably founded as an organized
guild by a very distinguished lady, F abrola, in Rome, 380 AD. After this time both
male and female nurses were supplied as occasion demanded from certain designated
monastic orders. We can see the close association between religion and nursing as indicated in the names of some of our greatest and largest hospitals-the Hotel Diei in Paris,
St. Thomas and St. Bartholomews in London. It is interesting to read that in 1544
Henry VIII re-established the staff of St. Bartholomew's hospital with a matron with
twelve nurses. The beginning of the nineteenth century the training of nurses was
systematically organized upon a semi-religious basis. The modern conception for training nurses, however, dates from 1836 when Pastor Fliedner founded the institute for
training deaconesses at Kaeserswerth in Germany. Later the Crimean war provided the
opportunity for Florence Nightingale to apply her remarkable gifts to organized nursing
and to reform of hospital administration . To this epochal period of development there
was soon added the Civil War in the United States and from these conflicts we can
realize the tremencous impetus given to our profession.
TRAINED NURSE & HOSPITAL REVIEW, July, 1926.
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Kelso Nurses Have a Reunion
THE PANTAGRAPH. BLOOMINGTON. ILUNOIS. FRIDAY. JAN. IS. 1956.

Where is she now1 Graduates
of the old Kelso Sanitarium
Nursing School check up on a
fellow graduate at a reunion
luncheon here Tuesday.
Among them were. from left.
Mrs. Marian MacArthur
Dowling of Lincoln. niece of
Dr. George B. Kelso. founder:
Mrs. Ethel Nelson Martens.
Downs. Mrs. Ella Shuey
Mitchell. Group had fun
looking at old pictures.

Mrs. Susie Gardner Baldini. left.
and Mrs. Amy Heller
Thornberry. seated. and Mrs.
Alma Hieser Holmes and Mrs.
Florence Swanson Woods.
standing. had a lot to talk
about. Mrs. Woods is still
practicing private duty nursing.
The sanitarium was sold to
Mennonite Hospital in 1920.

34

Queen Bee - Mrs. Eva Ewing Ketterson. center. who
doesn't look her 71. was the oldest graduate at the
luncheon (1908). She was flanked at the Thursday party
b1' Mrs. Nellie Coughlin Wefer. at left. and Mrs. Opal
KImple Schopp. It was first reunion in years for them.

Lolita Driver of the Pantagraph
headed her article:
"Recall Long Hours. Fun 40 Years Ago."

Mrs. Holmes. who was at the
luncheon Thursday. as she looked
in her nurses' uniform. circa 1915.
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Growth and Development
My Profession
By VIRGINIA M, CHELWOOD. R. N,
Nursing is my profession-mine because I entered it voluntarily. ~elieving it to be
the noblest of professions. and taking upon myself the Florence Nightingale Pledge. I
want to uphold its principles with all honor.
, ,
'
It is my profession. not that of the officers of any alumnae. dlstnct. state or ~a,tI,o?al
't'
b t ml'ne and the pos<essive pronoun "my" always involves responsibIlitIes ,
orgamza IOn. u
"
II',
Since nursing is my profession I will do my pa,rt ,towar~ Its advancement In a Ib
branches, I will join and support my alumnae a,ssoclatlOn which make~ me a member of
my district and state association and thro'!gh which I am n,u~bered with the great army
of fellow nurses that constitute the Amencan Nurse ASSOCiatIOn.
,
Since nursing is my profes~ion. I will endeavor to increase the me~bershlp of my
alumnae. district and state association. and to urge, atten,dance at the mk~~;ngf; ~l' undertake and persuade others to accept office and service with the utmost s I ,0 a I Ity: ,
Since nursing is my profession. I will ende~vor to d~ my part financially: reahzln~
the important part nursing must take in the world s work-In the fight against disease an
th~ saving of human life,

,
'
' ,
Since nursing is my profession I will magnify its reputatIon and w~ll allow 0 crftIcism to go unchallenged and will be careful to make none myself, I will be zea ous or
my profession's reputation and zealous of her honor.
, "
Since nursing is my profession. I will strive to be an a,sset and not a hab~ty,
will endeavor to realize that as an army is composed of pnvates as well ~s 0 cersthe strength of my profession depends upon the loyal and hearty cooperatIOn of every

'1

member in it.

Years ago Florence Nightingale. thinking to raise the standard of Ameri;tci dursin~
brought forth upon this earth. a new pledge. conceived in beauty and truth an
e ICdt~
to the proposition that all nurses should learn and practice I~, Now, we ,are engage In
a terrible struggle-testing whether our class will succeed In repeating Itc'hs pr~ct as
pe , oOi'
the previous class, We are met on the battlefield of that great task In the
We have come to dedicate a portion of that pledge to thos~ who failed t~ ea It., t
is altogether fitting and proper that we do thiS for we realize they need It.
ut In a
larger sense we cannot dedicate. we cannot consecrate the full measure of benefit derived

t

B

from the said article,
,
Those poor nurses. young and old who struggled to learn It. can look upon us
with undying sympathy.
,
'
The world will little note nor long remember how much time we spent In studYing
these statements, But it can never forget the effect of them,
,
It is rather for us Seniors to be dedicated to the unfinished task which so many
have willingly gave up,
,
,
We here. hereby. highly resolve that these words ~hall not have ,been written In
vain that this class shall have a new spirit of understanding and that thiS p~edge of ,the
prof~ssion. by the profession and for the profession. shall hold a place In our lives
forever-,

HAZEL HAYSLIP.
FLONNIE JOHNSON,

Several different events could be used to mark the beginning of
the second period in the school's history. In 1939 the board of
directors for the Mennonite Sanitarium Association voted to change
the name of their association, and thereby the names of the
sanitarium and training school. The association was to now be
called the Mennonite Hospital Association, the sanitarium was to be
the Mennonite Hospital, and the training school became the
Mennonite Hospital School of Nursing. These name changes
signified the board's awareness of current popular trends and a
movement into a more modern era.
Another event that could properly mark the beginning of the
period was Miss Lena Maxwell's assumption of the school's
leadership in the early 1940s. Miss Maxwell had temporarily served
as superintendent of nurses and the training school in the middle
part of the 30s, but had been forced to give up her post due to a
protracted illness and then later to her postgraduate studies. After
resuming her post, Miss Maxwell served as superintendent
throughout this entire second period in the school's history, from
1944 to 1966. It was Miss Maxwell's strong sense of selfless
dedication and service to the needs of others that reinforced and
expanded during this period the school's and the hospital's
reputations for providing exemplary health care.
Yet another event that produced an enduring and significant
change from the preceding period in the school's history was the
affiliation with Illinois State Normal University, as described in
Chapter 1. This affiliation was to become an increasingly more
important aspect of the nursing school's curriculum. By the end of
this period the nursing students would be devoting an entire
semester to general education and science courses. This semester of
preclinical work at the university was the transition period, the allimportant link between the pure apprenticeship training of the first
period, and the move toward a baccalaureate program which was to
come later.
While each of the events just described was central to the
development of nursing through the 40s, 50s, and 60s, the
dedication of the Troyer Memorial Nurses' Home on May 12, 1946,
was the event that best symbolized what the school was to become
during these middle years in its history. It brought the students
together under one roof, and it gave them a greater sense of their
own identity as a school. The tunnel that connected the home to
the hospital symbolized the unyielding dedication to service. It
meant that the nursing students were never really separated from
their duty on the hospital floors.
Growth and Development
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forever-,

HAZEL HAYSLIP.
FLONNIE JOHNSON,

Several different events could be used to mark the beginning of
the second period in the school's history. In 1939 the board of
directors for the Mennonite Sanitarium Association voted to change
the name of their association, and thereby the names of the
sanitarium and training school. The association was to now be
called the Mennonite Hospital Association, the sanitarium was to be
the Mennonite Hospital, and the training school became the
Mennonite Hospital School of Nursing. These name changes
signified the board's awareness of current popular trends and a
movement into a more modern era.
Another event that could properly mark the beginning of the
period was Miss Lena Maxwell's assumption of the school's
leadership in the early 1940s. Miss Maxwell had temporarily served
as superintendent of nurses and the training school in the middle
part of the 30s, but had been forced to give up her post due to a
protracted illness and then later to her postgraduate studies. After
resuming her post, Miss Maxwell served as superintendent
throughout this entire second period in the school's history, from
1944 to 1966. It was Miss Maxwell's strong sense of selfless
dedication and service to the needs of others that reinforced and
expanded during this period the school's and the hospital's
reputations for providing exemplary health care.
Yet another event that produced an enduring and significant
change from the preceding period in the school's history was the
affiliation with Illinois State Normal University, as described in
Chapter 1. This affiliation was to become an increasingly more
important aspect of the nursing school's curriculum. By the end of
this period the nursing students would be devoting an entire
semester to general education and science courses. This semester of
preclinical work at the university was the transition period, the allimportant link between the pure apprenticeship training of the first
period, and the move toward a baccalaureate program which was to
come later.
While each of the events just described was central to the
development of nursing through the 40s, 50s, and 60s, the
dedication of the Troyer Memorial Nurses' Home on May 12, 1946,
was the event that best symbolized what the school was to become
during these middle years in its history. It brought the students
together under one roof, and it gave them a greater sense of their
own identity as a school. The tunnel that connected the home to
the hospital symbolized the unyielding dedication to service. It
meant that the nursing students were never really separated from
their duty on the hospital floors.
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Although dedicated to their profession, the nursing students
were together, and there was now more time and energy for group
activities. Cars and better economic times meant more leisure
activities and more fun. The nursing students were getting a chance
to broaden their range of experiences and become more aware of
the world outside the hospital setting. It must have given them an
added sense of security and confidence to know that they could
come back to their warm, protective nursing home, surrounded by
the companionship and love of their closest friends. There, in the
neat, clean rooms they could gather together and share their
experiences from the day just completed, learning from one
another's successes, failures, and experiments in the new and
exciting world of nursing and health care.
The student nurses could not have asked for a more perfect
environment for learning and growth. They had comfortable living
quarters, educational and recreational facilities, easy access to the
hospital, wise supervision from resident housemothers, and the
companionship of their fellow students. It was indeed an
environment that one would have expected to emanate from the
spirit of Emanuel Troyer.

Troyer Memorial Nurses' Home
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The Background
To fully understand this period in the school's history, one
must remember the tremendous growth and prosperity that was
going on in the United States following World War II. The war
created a new America. When the United States entered the war,
most people were still feeling the effects of the poverty and despair
of the depression. When the war ended, Americans were feeling
the wonder and excitement of new jobs, new homes, and lots of
new babies.
More and more people had their own cars. Soon there was
television, and even men in space. The world was growing smaller
as we learned to travel faster and communicate over great distances.
As a result, people were becoming more sophisticated and
knowledgeable. With increased awareness there were more options,
more things to try. There were also more jobs paying more money
than ever before.

The Students
During this period Miss Maxwell spoke to the board several
times about the need for more nurses. The students were spending
more time in the classroom, and therefore, less time on the hospital
floor. At the same time, the hospital's patient census was growing.
The enrollment of nurses had to be increased if the patients were to
continue receiving the type of care for which Mennonite had
become known.

,I

MY CREED
To make the pathway smooth,
where other feet must tread,
Pluck off the crown of thorns,
lay roses in their stead;
To dry the falling tear,
bind up the wounds that bleed
To serve my fellowmen with jOY~
this is my creed.

Miss Maxwell explained that there were more and more career
opportunities for young women. She said that it was difficult to find
young girls who cared enough about serving the sick and injured to
bypass less-demanding, higher-paying jobs in favor of a career in
nursing. For the first time, in 1946, the school had fewer applicants
than desired.
Miss Maxwell's concerns about declining enrollments say a
great deal in behalf of the students of this period. There were more
lucrative and fashionable career opportunities for young women,
and yet the Mennonite students ch<;>se to attend the nursing school.
What reason could there have been other than a sincere desire to
serve humanity? The mere fact that they enrolled in the school says
a great deal about the type of young woman who became a nursing
student in these years.

Sharon Burrows Wright '56

To sing of love and peace,
lift up the ones who fall,
To trust that God is wise
and ruleth over all; ,
To do my best each day,
be kind in word and deed,
Keep faith unto life's end,
and hope-this is my creed.

As before, most of the students came from the rural areas and
small towns around Bloomington-Normal. Only a small percentage
were Mennonites, but most came from strong Christian
backgrounds. We know that they were all intelligent and diligent in
their studies since one of the new entrance requirements during
this period was that the student must have graduated in the upper
one-third of her high school class.
40
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The Education and Training
The State Board inspection in 1939 had resulted in several
recommendations, one of which was to increase the faculty of the
school. This was accomplished slowly, but there was a gradual
increase in the number of people hired exclusively for the purpose
of teaching. During most of the 1930s there were no full-time
instructors. Toward the late 30s, there was usually one instructor, in
addition to the supervisor of the school. By 1947, however, there
were three people - Ann Kellison (educational director), Joan
Schertz, and Edna Mayo - serving as teachers under the direction of
Miss Maxwell. In the early 1960s this number had grown to five,
not to mention the expanded staff of supervisors and nurses at the
hospital, who also had teaching responsibilities.
The general curriculum up until the late 40s consisted of a sixmonth preclinical probationary period in which the students took
courses at ISNU, while doing a very minimal amount of clinical
work in the hospital. The ratio of class hours to ward experience
was twenty-five hours to four hours during these first six months.
After this probationary period, the amount of time spent in
classroom activities tapered off. From the middle of the second year
through completion of the program, the students spent almost all
their time in practical learning experiences in the various
departments of the hospital.

,I

During the early to mid 50s students attended classes daily at
ISNU. In addition, they took nursing classes at Mennonite and
worked on the clinical units either 7-10 A.M. or 4-7 P.M. The
students had one day off on the weekend and worked a split shift
the other day.
By the late 50s the probationary period was devoted entirely to
theoretical learning. The entire first semester was spent at ISNU,
with no practical nursing experience until the end of the first
semester. The anatomy and microbiology courses taken at ISNU
were frequently designed especially for the nursing student.
Throughout this period each student spent three months in the
pediatrics department at the University of Indiana Medical Center
in Indianapolis, Indiana. Each student also received three months of
training in psychiatric health care at the Peoria State Hospital in
Bartonville, Illinois.

THE CURRICULUM
TITLE OF COURSE

Hours

Hours

I. FIRST YEAR. FIRST TERM (6 mo.)

II. FIRST YEAR. SECOND TERM

Orientation to School
- Anatomy, Physiology 4 credits
*Chemistry - 3 credits
*Microbiology - 3 credits
-Nutrition - 2 credits
Professional Adjustments I
Nursing Arts
Personal & Comm. Health
Pharmacology I
Vacation - 1 week

Intro. to Med. Science
Medical and Surg. Nursing
Pharmacology II
Psychology & Mental Hygiene
Diet Therapy
Operating Room Technic
Emergency First Aid
Sociology of Nursing
Gynecology, Gyn . Nursing
Orthopedics
Faith and Life
Clinical Class - per week
Vacation - 3 weeks

10
144
72
108
54
20
160
15
20

• At Illinois State Normal Univers ity

Obstetrics, Ob. Nursing
Communicable Diseases
Urology
Tuberculosis
Dermatology-Syphilology
Eye Disease, Eye Nsg.
Ear, Nose, Throat Nursing
Public Health Nsg.
Faith and Life
Clinical Class - per week
Vacation - 3 weeks
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90
20
30
15
15
20
30
15
15
10
3

Studying in the library at Troyer, 1949

IV. THIRD YEAR, FIRST AND SECOND TERMS

III. SECOND YEAR
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TITLE OF COURSE

45
20
20
10
20
20
10
15
10
3

History of Nursing, Medieval
and Modern
30
Medical Ethics and Prof.
Adjustments II
30
Ward Management
20
Psychiatric N sg. (Affil.)
120
Pediatrics and Pediatric
Nsg . (Affil.)
60
Faith and Life
10
Clinical Class - per week
3
Vacation - 3 weeks

Studying in the dorm at Troyer, 1946
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These snapshots are not contrived.
They show the main activity of
the students of Mennonite
Hospital School of Nursing

Instructor Ruth Baughman
Oesch '61 holds clinical
conference with students.

Poliomyelitis
"I

Training in orthopedic
nursing Instructor
Katherine Yutzy and
students 1961.

In the 40s and early 50s poliomyelitis was a serious crippler of children
and young adults. Management usually consisted of bedrest, supportive
therapy including hot packs to the extremeties, and respiratory assistance.
Mennonite student nurses on their pediatric affiliation at James Whitcomb
Riley Hospital in Indianapolis, Indiana cared for children with polio. With the
wide use of the Salk vaccine since 1956, and the availability of the safe "live
virus" Sabin vaccine, this disease has become quite rare. An important
responsibility of the nurse is to help prevent polio by encouraging
immunization.
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Duties and Responsibilities
In general, the duties and responsibilities for the students were
much the same during this period as in the first period of the
school's history. The major difference was in the number of hours
required. More time was spent in class, and less time on floor duty.
There was also more time off. Although the students often worked
longer, the eight-hour day was by now the standard.
The daily routine still began with chapel at 6:30 or 6:45 every
morning except days off. For most of this period work began in the
hospital at 7:00. The students would work a split shift, perhaps from
7-11 and then 4-7, with classes in between, depending on what point
they were in the three-year program. The students cleaned rooms,
served patients, gave baths, and practiced the various nursing skills
they were expected to develop.

A student nurse practices fundamental skills in the nursing
laboratory. Instructor Beulah Nice and students Joanne Jerry
Clevingter and Rhonda Clemmer Shank, 1966.

Rules and Regulations
The hospital was the center of
learning for the student nurses.

There was little change in the rules and regulations from the
1930s to the early 1960s. Although some long-standing rules were
being dropped toward the end of this second period, there is reason
to believe that the rules and regulations were more strictly enforced
during this period than they were previously. Miss Maxwell
maintained extremely high ideals for herself and her nurses. She
expected constant and complete attention to proper moral behavior,
appearance, and performance of duties. "Don't be slipshod," one
nurse remembered Miss Maxwell saying frequently.
Smoking, drinking, and dancing were not allowed. No jeans,
shorts, or slacks could be worn in the hospital or the public areas of
the nurses' home. Makeup and jewelry were discouraged while in
uniform. There were study hours at night and late night privileges
were dependent on good grades.

Student nurses learning the importance of sterile
equipment and supplies.
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Student nurses spent many hours in Troyer Nurses' Home,
their "home away from home."
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Student nurses spent many hours in Troyer Nurses' Home,
their "home away from home."
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The following article was published in the Troyer News, Graduate Edition
in 1947. It is worthy of reprint in this commemorative history.

Within Ourselves
Our Future Lies
Never in all history has this motto so aptly chosen been true. In yest~ry:ears when our
grandparents were young and starting on their own, there were clearly distInct paths before
them. They were pioneers. They knew they had to cling together, work together m order to
exist against the cruel demands of Mother Nature. They fought the SOli, forced It to provide
them an existence; and in between battles with the seasons and the elements managed to have
pleasures _ inexpensive recreations, happy associations, and quiet relaxatIOn m their own
circle of interest.
.
f
Today, our world is different. No longer is a young graduate faced With the prospects a a
"home on the farm" where she can become completely engrossed in her home and family, once
a week or month going to the city. No longer can she shelter her ltttle group of loved ones
from the world as a mother hen does her chicks. Hers is a life that reaches forth and shelters
not only her immediate family, but seeks to contribute somethmg to every life about her. And
her scope is limitless.
f
We live today in a world state. We live in a country that rules the world. <?ne hundred ortytwo million persons control in their govenment the destImes of ne~~ly 500 millton persons. One
cannot stay secluded and remark, "Let the world take care of Itself.
.
Our latest cry is "We want more privileges." We seek that former seclusIOn. that was the
heaven of our grandparents. We who have radios, telephones, rapid transportatIOn wlthm easy
access want also the peace, the pleasures, the inner sense of achievement of the small ethUle
group plus the giddiness of power and participation in stupendous endeavors that we have
today. We want the satisfactions of accomplishment as well as the dynamic sense of power
arising from being a part of a great machine. As nurses, we too, are susceptIble to the same
influences as others of our sex.
What are our privileges in a world-dominating nation? We have freedom of speech, freedom
from want and hunger, and freedom of religiOUS belief. We can go about m our own country
the equal of any other citizen, be he president ,?r common laborer. We have the nght to teach
our children what we desire them to know, to direct their total development as we wlsh,to
sponsor their future as we think it should go. We choose our own leaders; If we do not ltke
them, we select others. We set our own standards, foster research to improve these and alter
them to our own liking. We say what is taught in our schools. We bUIld our commumtIes as we
choose. We are masters of our own destinies.
. . '
Even within our own School of Nursing our policies are democratic. We Wish some~hmg, we
have the privilege of presenting it for consideration. The Juniors wanted school pms, (It was
granted and a new precedent set.) Where, in the world today, can one person have the nghts
and pri~ileges that we have today? Students have privileges - these too, are nll;merous. Try
writing them down on paper and then look over the fence to our sister-nurses m Europ.e-France,
Germany, Russia. Do you want to trade places? Could you candescent to develop an attitude of
satisfaction within yourself for your own ~ork? Remember that with every prn'llege you have
added to your list on the credit side of life s ledger, there IS always a responslblltty that must be
added to the debt side.
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How many responsibilities do we have now? Do they outweigh our privileges? No, most
certainly they do not. We have the responsiblity first to live a good, clean life, (2) to vote for
the leaders who direct our governmental policies, (3) to abide by the laws we ask to have
written, to appeal for change of policy, (4) to appoint persons to collect the taxes we assess
ourselves; (5) to earn a living (6) to strive to improve ourselves, (7) to assist the minorities and
needy. Let us think of our responsibilities as students in a school of nursing and as graduates of
that school on the basis of our responsibilities to the state as mentioned.
First, we must live a good, clean life, (2) we must follow rules and regulations which we
knew existed when we chose to enter the school, and if we did not know, we had the
responsibility of investigating before we entered or "forever hold our peace," (3) we have the
right to appeal for change of policy, (4) we have the responsibility to earn a living through
study and work. (5) the responsiblity to strive to improve ourselves, (6) the responsibility to be
kind, courteous and charitable. These materially are no different, and we had the power to
accept or reject our submission to these.
Furthermore, we hold ourselves as plastic clay, with power to mold for the tomorrow. Our
lives are no longer secluded, they belong to the world - the world wherein there is pain,
sorrow, grief and heartaches as also joy, achievement, power, and remuneration. No longer are
we the tiny pebble on the beach, but the tiny pebble tossed in the pond that sends concentric
ripplings toward the shore. But we alone hold the key to our happiness within ourselves. There
within us we can permit the changes that life propounds. The world may change about us, but
we can build an impenetrable wall that nothing the world projects can disturb us unless we
permit it thus.
Let us resolve to consider the world and its intrigues as Jerome K. Jerome says of the
"Weather" in his book, Idle Thoughts of an Idle Fellow:
"It is always wretched weather according to us. The weather is like the government, always
in the wrong ... We shall never be content until each man makes his own weather, and keeps
it to himself. If that cannot be arranged, we would rather do without it altogether:'
And so we put aside the rumblings and upheavals, and plan carefully day by day how best I
can make my future breathe from within me the fulfullment of the grandest hopes and dreams
of goodness, kindness, and inward peace that my heart has ever known. Then when I "take
stock" some two years hence, these years will be a memory never to be forgotten.
A.C. KELLISON
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heaven of our grandparents. We who have radios, telephones, rapid transportatIOn wlthm easy
access want also the peace, the pleasures, the inner sense of achievement of the small ethUle
group plus the giddiness of power and participation in stupendous endeavors that we have
today. We want the satisfactions of accomplishment as well as the dynamic sense of power
arising from being a part of a great machine. As nurses, we too, are susceptIble to the same
influences as others of our sex.
What are our privileges in a world-dominating nation? We have freedom of speech, freedom
from want and hunger, and freedom of religiOUS belief. We can go about m our own country
the equal of any other citizen, be he president ,?r common laborer. We have the nght to teach
our children what we desire them to know, to direct their total development as we wlsh,to
sponsor their future as we think it should go. We choose our own leaders; If we do not ltke
them, we select others. We set our own standards, foster research to improve these and alter
them to our own liking. We say what is taught in our schools. We bUIld our commumtIes as we
choose. We are masters of our own destinies.
. . '
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and pri~ileges that we have today? Students have privileges - these too, are nll;merous. Try
writing them down on paper and then look over the fence to our sister-nurses m Europ.e-France,
Germany, Russia. Do you want to trade places? Could you candescent to develop an attitude of
satisfaction within yourself for your own ~ork? Remember that with every prn'llege you have
added to your list on the credit side of life s ledger, there IS always a responslblltty that must be
added to the debt side.
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How many responsibilities do we have now? Do they outweigh our privileges? No, most
certainly they do not. We have the responsiblity first to live a good, clean life, (2) to vote for
the leaders who direct our governmental policies, (3) to abide by the laws we ask to have
written, to appeal for change of policy, (4) to appoint persons to collect the taxes we assess
ourselves; (5) to earn a living (6) to strive to improve ourselves, (7) to assist the minorities and
needy. Let us think of our responsibilities as students in a school of nursing and as graduates of
that school on the basis of our responsibilities to the state as mentioned.
First, we must live a good, clean life, (2) we must follow rules and regulations which we
knew existed when we chose to enter the school, and if we did not know, we had the
responsibility of investigating before we entered or "forever hold our peace," (3) we have the
right to appeal for change of policy, (4) we have the responsibility to earn a living through
study and work. (5) the responsiblity to strive to improve ourselves, (6) the responsibility to be
kind, courteous and charitable. These materially are no different, and we had the power to
accept or reject our submission to these.
Furthermore, we hold ourselves as plastic clay, with power to mold for the tomorrow. Our
lives are no longer secluded, they belong to the world - the world wherein there is pain,
sorrow, grief and heartaches as also joy, achievement, power, and remuneration. No longer are
we the tiny pebble on the beach, but the tiny pebble tossed in the pond that sends concentric
ripplings toward the shore. But we alone hold the key to our happiness within ourselves. There
within us we can permit the changes that life propounds. The world may change about us, but
we can build an impenetrable wall that nothing the world projects can disturb us unless we
permit it thus.
Let us resolve to consider the world and its intrigues as Jerome K. Jerome says of the
"Weather" in his book, Idle Thoughts of an Idle Fellow:
"It is always wretched weather according to us. The weather is like the government, always
in the wrong ... We shall never be content until each man makes his own weather, and keeps
it to himself. If that cannot be arranged, we would rather do without it altogether:'
And so we put aside the rumblings and upheavals, and plan carefully day by day how best I
can make my future breathe from within me the fulfullment of the grandest hopes and dreams
of goodness, kindness, and inward peace that my heart has ever known. Then when I "take
stock" some two years hence, these years will be a memory never to be forgotten.
A.C. KELLISON
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Activities
With the nursing students now living together at the Troyer
Home and the number of required hours of on-floor duty reduced,
it is not surprising that we see a flourish of new extra-curricular
activities at the beginning of this period. Perhaps no activity better
symolizes this change than the nurses' participation in the ISU
homecomings. The nursing students built a float and won first prize
in the homecoming parade in 1945. This event surely marks a
departure from the limited extra-curricular activities of the 30s.

I

But float-building was by no means the only new activity. The
Class of 1948 started the school's first newspaper, The Troyer News,
in 1946. They also started an athletic club and planned many
athletic events. A student could actually win an M for her letter
sweater. Swimming at the Y on Monday nights also became a
regular activity.
There were initiation activities for the new students and a Big
Sister program. There was lots of singing under the direction of Mrs.
Wilbur Ball with trios and quartets of nursing students performing
annually at Board meetings. There were also Junior-Senior Banquets
at such places as the Mirror Room at the Rodger's Hotel and the
Rainbow Room of the Hotel Tilden.
The nursing students even found time to practice and present
full-scale performances. In 1949 they presented an Easter Vesper
Program at the Meadows Mennonite church. In 1954 Miss Carol
Diller led the students in several performances of a Christian Life
program. Toward the end of this period there were many musical
presentations at local churches with Mrs. Wilbur Ball directing
the choir.

I

Junior-Senlor Banquet
1946

Music - recorded and live was a favorite
pasttime in off-duty hours. Class of '55
gathers around the piano.
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Living Accommodations
Much has been said of the Troyer Memorial Nurses' Home. It
was a new, modern, roomy building that firmly established the
nursing school as an entity in its own right.
That the Troyer home was a substantial improvement over the
various houses used prior to its construction is evidenced by the
students' eagerness to move in. Before the home was finis?ed the
students began moving in. At first there was no place to lIve but the
basement. This was apparently preferable to their other
living quarters.

. Once the building was complete, living arrangements were
assIgned by class. The freshmen lived on the third floor, the juniors
on the second floor, and the seniors on the first floor. The rules
stated that all students had to live in the Troyer home, and
apparently no one minded.
Miss Maxwell lived in Troyer for awhile, as did one or more
housemothers. Mrs. Lawson, Mrs. Stahly, Mrs. Nelson, and Mrs.
Stannick are the names of some of the housemothers. Charlotte
"Mom" Turner served as housemother for several years at the '
outset of Troyer's existence. She was a favorite with many of
the students.

"Mom" Turner

I

~

Nothing like mail from home or from a male.
Reception in Troyer - mid '50s
The Troyer Lounge - mid '60s
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Lena Maxwell - Service To Others

. The following message from Lena Maxwell to the graduating class of 1947
only one of many of her creative, thought-provoking messages to student
nurses throughout her long career.
IS

Lena Maxwell was admitted to the
Mennonite Training School as a student
nurse on April 1, 1925. She graduated in
1928 and after taking a post-graduate course
in Chicago, she went to work as a nurse in
the Mennonite Sanitarium. In 1935, when
she was not much over thirty years old, the
Sanitarium Board of Directors asked her to be
Superintendent of the Nursing School.
Apparently the board members saw in the
young Miss Maxwell maturity and leadership
qualities far beyond her years.
Had it not been for an illness that forced
her to relinquish her position as
Superintendent a year later, Miss Maxwell
would have probably been at the helm of the
nursing program for over thirty years. As it
was, she resumed her duties as
Superintendent in 1943 and continued in a
leadership position until 1966. As a student,
nurse, instructor, and administrator, she was
at the heart and soul of the diploma program
for over forty years, almost two-thirds of the
program's existence.
What was it about Miss Maxwell that caused the board members to offer her a
position of such great responsibility at such a young age? Why was she able to
successfully develop and train young nurses for so many years? Why do people think
of Lena Maxwell when they think of Mennonite Nursing and the ideals of Nursing?
Miss Maxwell's own answer is probably the best answer. In all her writings and
speeches, whether it be a few lines in a class yearbook or a graduation speech, one
word comes through loud and clear as the essence of her philosophy of what it
means to be a nurse, that word is Service. True service to the patients, "Not for
ourselves but for others," this was the clear, strong vision that guided her through a
lifetime of hard work and leadership.
Nursing for Miss Maxwell was a demonstration of her Christian love for her
fellowman. Nursing was not a series of tasks that a person practiced for a certain
number of hours each day; it was a way of life, a special way of life. "To be a Nurse
was to walk with God," was not just a pleasant phrase with a ring to it; it was the idea
foremost in her mind at all times.
Throughout her tenure as Superintendent and Director of Nurses, Miss Maxwell
strived to make her young students see that their profession was more than a
profession. She wanted them to feel the spiritual quality of nursing that she felt. She
wanted this for the student nurses, as well as the patients. She knew that her students
would lead happier, more fulfilling lives once they appreciated the importance of
what they were doing. She also knew that many patients would benefit from the
special care that these nurses would give. Mennonite Hospital's reputation for
providing the best possible nursing care is probably due in large part to Miss
Maxwell's inspired teaching efforts.
Many outstanding nurses have graduated from and taught at the Mennonite
Hospital School of Nursing. Several have sacrificed their personal comfort and
security so that they could spread the teachings of Christ through their nursing
efforts in distant lands. Many head nurses, instructors, and supervisors have helped to
develop qualified nurses for future generations by teaching the young students the
art and science of nursing. And all of these individuals deserve recognition for the
contributions they have made to our society simply by doing what they've been
trained to do - care for sick and injured people.
Among this excellent group of nurses and nursing teachers, Lena Maxwell stands
out as a symbol and model of what it truly means to be a Nurse, a Christian Nurse.
From the time that she was twelve years old, she lived to serve others. Millions of
people say, "Love thy neighbor as thyself," but not as many are strong enough to
practice this dictum day in and day out. Lena Maxwell was one of those few.
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Congratulations and Best Wishes to the
Members of the Graduating Class
Graduation time is a time of mingled joy and sadness. It is a glad time because for each
member of the Senior Class, it means that you have reached your goal. Your three' years of
~ork and study as a ~tudent-nurse are behind you; and you are now ready to "commence" our
hfe work. All that IS mdeed good reason for rejoicing. But there is sadness, too, along with lhe
reJOlcmg. In the fIrst place, after graduatIOn, each girl will be going her own way, and the
members of the class WIll be scattered. Never again will you live so intimately with these dear
fnends of the last three years. In the second place, it is a sobering thought to remember that
now you are gom9' out on your own, to show the world, in your actual everyday living, what
these years of trammg have gIven you of pOise, of graciousness, of womanliness of skill of
knowledge, of deSIre to serve.
'
,
The time when you dedicated yourself to nursing, and lighted your little candle at the large
candle of s~rvlce, now seems long ago. What are you going to do with your lighted candle? The
BIble says, neIther do men hght a lamp and put it under a bushel but on the stand' and it
shmeth unto all that are inthe house." Shakespeare says. "How fa; the little candle ~ends its
ray. So shmes a good deed m a naughty world." Dear girls, as you leave Mennonite Hospital
School of Nursmg may you let your light shine out in dark places; and may you remember
always that what you do bnngscredlt or discredit to your parents, and to your Nursing School,
as w~ll as to you~selves. And WIth the passing of the days and years you are going to find that
nothmg m the WIde world gIves as lastmg satisfaction as faithful, loyal, willing service.
Your hfe here has been a busy one. There have been difficulties and lots of hard work But
we hope as you look back over your three years here, you will find that the happiness far'
out.w elghs the dIffIcultIes. And when you leave Mennonite Hospital School of Nursing our
lovmg good wishes will go with you. May the years ahead be happy, useful years full ~f
opportumty for servIce!
'
L. MAXWELL
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Alumnae Section

Alumni Association
The Alumni Association continued to grow during this period.
The student loan program, begun a few years earlier, was continued
to the benefit of many needy students. The Alumni Association also
gave many gifts and donations of time and effort to the school and
the hospital.
Perhaps the Association's most valuable contribution was the
encouragement its members gave to the students when they had
doubts about their future in the school. When the students were
feeling down, they could often get a boost from the example set by
the active, thriving association. There was always a member around
to offer a sympathetic, understanding ear or a needed pat on the
back. The mere existence of such a vital association was symbolic
of the pride that all former students felt in their successful
completion of the diploma program. Many of the discouraged
students who witnessed such tremendous pride in accomplishment
and in their school must have gained renewed enthusiasm for
their task.
The Alumni Association's famous
Chilli supper for fundraising.
Ruth Oesch '61

Our Future Alumnae
"Within Ourselves our Future Lies" - I d 't thO k
just stop and think how true it is _ in oursel~~s 0 l~ tny~ne h~ ever picked a better motto future. Our parents helped us la the foundati n ur u ure les. e are all building for our
there we are constructing this b~ilding oursel~es' ~ur edu~atlOn was the flrst few bricks, from
Speaking as one Alumnae we are dedicating thiso;o:~ t~O~~Oc~!~:u~: ~~~rs?
you are reaching another milestone
climbing the ladder of fame
your journey has been successful
there will be an r.n. by your name.
you started out as a "probie"
lost in this world alone
your white cap came along
you felt like a queen on a throne.
that black ribbon was a symbol
success wasn't far out of sight
now comes the graduation day
and your uniform of snow white.
remember this is your profession
be honest in all that you do
a kind deed to those less fortunate
will bring happiness back to you.
your paths will lead every direction
some may go far out of sight
always holding a good reputation
people will say "she's from Mennonite".
may you find health and good fortune
on your Journey from earth to heaven
we wish you the best of luck
congratulations class of '47.
L. HUBBARD '46

!\.

Mary Necessary '54
Ann Ropp '31

Velma Schertz '35
Romeyn Oyer '51

Alice Jiles '53
Jackie Smith '82
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Exciting times -

The Growth and Development in Summary
The Mennonite Hospital School of Nursing's lamp of service
required constant filling. The ever-expanding health care needs of
surrounding communities demanded a growth in the number of
nurses and the development of new educational programs. The
postwar economy generated more lucrative career opportunities
for young people, which meant that a young woman had to be
commited to serving the sick and injured if she was to choose a
career in nursing. Those who responded added the necessary fuel
to keep the lamp of service aflame. At the Passing of the Flame
to others, the lamp burned brightly.
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3
Chapter

A Life of Its Own

In 1965 the Board of Trustees of The Mennonite Hospital
Association voted to establish a new and separate policy-making
board for the nursing school. Until this time the school had been
just one of the many parts making up the total hospital operation.
The decision to create a new board meant that from this point on
the school would be more responsible for its own actions. Its tie to
the hospital was not being severed, but being stretched. The time
had come for the school to make its own way.
Out on its own, given freer rein to find its own path, the School
of Nursing did not wander in circles with the uncertainty and
indecision that often accompanies new-found freedom. Just the
opposite happened. The nursing school progressed steadily toward a
goal of excellent, up-to-date, nursing education. The school's
directors and students found the only path that could possibly lead
to renewed existence and survival: the path toward higher learning
and a college degree program.
This period in the school's history was a period of tremendous
change. Everything changed - the curriculum, the faculty, the duties
and responsibilities, the rules, the student body itself. More rapid
and radical change the school had not known prior to this period.
The faculty was expanded considerably with a concerted effort
to find instructors possessing collegiate credentials and a forwardlooking philosophy of nursing education. The curriculum that
resulted from the combined efforts of these new, young educators
and their more experienced colleagues was a curriculum with the
best of both worlds - the academics of the degree programs and the
clinical experience of the diploma programs.
The students themselves came from more varied backgrounds
than ever before. They brought new ideas and a fresh perspective,
thereby enriching the learning and experiences of all. In keeping
with the times, they shouldered the responsibility that accompanied
the increased student input into administrative decisions.
With great changes such as these, there is also great risk. The
hospital's board of trustees and the school's new leaders could not
know when they initiated these sweeping changes what the end
result would be. But they had made a commitment based on the
mission of the hospital and school as expressed by Emanuel Troyer
and others almost fifty years ago. With this inspiration and purpose
to guide them, it's little wonder that they achieved successes
greater than even they anticipated.
60

A Life of Its Own

Background

Nursin~ education was undergoing a great change during the
1960s. NatIOnal nursing associations were pushing for bachelor's
degrees for nurses. Improvements through technology and medical
research had made doctoring and nursing more specialized and
more complex. Many of the hospital diploma nursing schools began
to close.

. When William Dunn. took over as administrator of the hospital
m 1959, all t?r~e ~loommgton hospitals had diploma nursing
programs. Withm Just a few years, Mennonite Hospital's diploma
program was the only one left. And it was in trouble.
The problem was expense. The state accrediting board wanted
an updated, expanded curriculum, which meant hiring more faculty
members. The state board also wanted the students' total number of
hours reduced, which meant a loss of inexpensive labor to the
hospi~al. Together these demands would add a great deal of expense
to a dIploma program that was already costing the hospital
thousands of dollars a year, even if one took into account the labor
value derived from the school.
The Board of Trustees decided that they should, if at all
possible, continue the work that the hospital's founders started
almost half a century before. They decided that they would do
whatever was necessary to carryon the tradition of educating
nurses w~o eI?body the Christian spirit in their healing efforts. It
was at thIS pomt that they decided to create a separate board for
the nursing school.
The new school board would be composed of church
representatives, and educational and business leaders from the
community. These people would provide the leadership necessary to
get the school on firm ground from an educational as well as a
financial standpoint. The new board would have complete control
over the school and would need to take only major program
changes and budget matters to the hospital board for approval.
William E. Dunn
Executive Vice President
Mennonite Hospital Association
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The Students
At the beginning of this period the students hailed from the
same backgrounds as their predecessors. They were from the rural
areas and small towns around Bloomington-Normal, and mostly
from strongly religious families. The most significant change in the
student body had actually taken place just prior to the beginning of
the period. The first male student, Kenneth Unzicker, had graduated
from the Mennonite Hospital School of Nursing in 1963. Although
relatively few male students followed Mr. Unzicker's lead, there
have been several male graduates. In 1985 approximately 10 percent
of the baccalaureate students were male. This percentage was far
above the national average for nursing classes.
During the 70s the school made a concentrated effort to recruit
different types of students. Minority students, older students,
career-changing students, and students from more varied
backgrounds were sought. The more mature and experienced
students would adapt well to the pressures and complexities of
nursing in the 70s and 80s. They would also add a diversity to the
student body that would make everyone more open-minded and
knowledgeable, just from the mere "rubbing of elbows" with people
advocating a mixture of philosophies and offering a wide range of
experiences.
Another change in the student body during this period was the
change in size. The average number of students in the second
period of the school's history had almost doubled, from a little over
ten students per class to about nineteen per class. In this third
period the average rose to twenty-eight and was increasing at a
much more rapid rate in the last few years.

The 70s and 80s
brought an increase
in male students to
the school. Student
Gabaldo '83.

Class sizes in the early 80s grew to
forty-five student nurses.
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The Education and Training
During this period in the school's history the curriculum
changed more radically than it did during any other period. It was a
transition time for the curriculum. The School of Nursing received
initial accreditation from the National League for Nursing (NLN) in
1968 and continuing NLN accreditation in 1974 and 1980.

MaryAnn
Watkins

Director of
Admissions and
Financial Aid

In the early 1960s the diploma program still bore a strong
resemblance to the diploma program as it had originated in 1920.
It·s true that the students were required to spend fewer hours in the
clinical setting, and that they spent more time in the classroom.
Still, the program was an apprenticeship style of training based on a
strong learning-by-doing philosophy.
Beginning in 1966, under the leadership of new director
Jacquelyn S. Kinder, the program went through a period of fairly
rapid change. The late 60s and early 70s were characterized by
expanding services and opportunities for students.
Two new positions were established which resulted in the
expansion and improvement of several student services. The first
position, director of Student Services was established in January
1969. Mary Ann Watkins, a 1962 graduate of Mennonite Hospital
School of Nursing was appointed to this position. In this new
position, Mrs. Watkins had continuing administrative responsibility
for the Student Health Program and in addition, the administration
of programs of Recruitment, Admissions, Financial Aid, Registration,
Student Orientation, and Preview Day. In 1983, Mrs. Watkins was
appointed the director of Admissions and Financial Aid for the
Mennonite College of Nursing. Her responsibilities also include
serving as college registrar.
The second new position established was that of Residence
Director. Susan Troyer was appointed to this position in the early
70s. She lived in the hall and provided leadership and counseling
for the students. In 1972, Ms. Troyer's role was taken over by Ms.
Beverly Hurley, who also was appointed as the first counselor for
Mennonite Hospital School of Nursing students. Thus began the
development of the Counseling Program, which eventually served
the needs of all residents and commutor students. In 1973, Robin
Moore replaced Ms. Hurley and under her leadership a
reorganization of residence staffing was designed. By 1975, the
counselor moved out of the residence and maintained an office in
the same manner as all faculty. The residence was then staffed by
two selected senior students called Residence Advisors who were
trained in paraprofessional skills. In addition, six students were
hired as Desk Assistants to serve as evening receptionists. The
residence staffing pattern continues today.
In the development of the Counseling Program, Robin Moore as
counselor was instrumental in designing a Personal Growth Series
to be part of the modular curriculum. These seminars included a
variety of areas such as Interpersonal Skills, Assertiveness Training,
Study Skills, Health and Religion and Human Sexuality.
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In 1978, Gail A. Lamb was hired as counselor. By this time the
role o! the counselor ha? gr?wn to include supervision and training
of resIdence staff, coordmatIon of personal growth series, career
develop~ent and counseling, academic counseling, and the
leader~hIp of the ne",: Summer Service transcultural program. In
1983 ~ m the preparatIOn for the transition to the College of
Nursmg, the counselor's role was expanded to include the
coordination of such areas as Preview Day, Orientation Days, and
Student Health Program, along with the traditional areas of
individ~al, g~oup, and career counseling. Mrs. Lamb was appointed
as the hrst dIrector of Counseling Services.

The Passing of the Flame

Jacquelyn S. Kinder

Director, School of Nursing

Gail A. Lamb

Director of Counseling Services
visits with student
Garland Haynes '83
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During the early 70s several new opportunities were provided
for students. The school began to offer advanced placement to
licensed practical nurses through comprehensive validation
examinations. As a result 19 licensed practical nurses were able to
become registered nurses. In addition, the curriculum was
completely revised in an effort to strengthen the theoretical
components, to broaden learning experiences beyond the traditional
classroom and clinical setting and to individualize instruction.

Nursing Instructors LaMae Hensley
Joyce Skelton
Lee Walker
Rachel Noe

One goal of the curriculum revision was to achieve a balance
between the theoretical and clinical components of the educational
program. No one could be considered a nurse without having had
clinical experience on the hospital floor. But, neither could one be
the most valued nurse in 1970, or 1975, or 1980, without a good,
sound background in the liberal arts and sciences. Both academics
and clinical experience were needed.
More academic courses were added. While seventeen hours of
credit, mostly in sciences, were taken at ISNU in 1964, thirty,
almost double the number, were required in 1971. The students
were now required to take a composition course - a course almost
every college freshman in the country was required to take. This
was just one example of the trend toward a more general education.
Communication, both written and oral, was becoming more and
more important, especially for those nurses, who would be called
upon to manage large staffs in health care facilities.

M ary Kauffman

To further improve and update the curriculum, the school
sought a faculty of specialized nursing instructors. In the early 60s
doctors were still doing some of the teaching. And while the
teachers for the courses at ISNU were qualified college instructors,
they were not nursing instructors. They brought no special
understanding of how their courses could be most beneficial to
nursing students. A much more desirable situation would be one in
which qualified nursing faculty would guide the students through
their academic preparation.

Hazel Yoder

A nursing instructor, Kathleen Hogan,
teaches student nurse Jeanice Young
'12 principles of nursing of children.
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Students Tony GabaJdo and
Laurie Altmyer '83

It was difficult to find the faculty members that the school
needed, but gradually the faculty expanded. The degree programs
that had begun slowly to replace the diploma programs in the 50s
were now beginning to produce nursing graduates who could teach
the subjects from an academic nursing perspective. Young, eager
nursing instructors such as Carol Farran and Kathleen Hogan joined
the faculty and helped lead the way toward innovation and
modernization of the curriculum.

As previously mentioned, the hours in general education and
science courses doubled. In addition, through the early 1970s the
clinical courses became more structured and more demanding
academically. By being more selective and organizing the students'
activities according to the whole of their experience in the
program, the clinical nursing courses were expanded. Perhaps the
course titles had not changed, but the content and scope of the
courses changed progressively through the 70s.
The first step beyond the traditional boundaries of the
classroom and clinical laboratory was taken in January, 1972 with
the introduction of a clinical nursing course held in Harlan,
Kentucky and taught by a Mennonite instructor, Beulah Nice. This
six-week transcultural experience was offered through the
cooperative effort of the staff of the Appalachian Regional Hospital
System Home Health Service, and the instructional faculty of the
school of nursing. In groups of six, students participated in giving
nursing care to individuals and families in the setting of their own
homes. The success of this venture led to a decision to continue
offering types of transcultural experiences.

Home Health
Service in the
Appalachian
region. Students
Linda Wilson,
Joy Nutter '72
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At this point in time, many Mennonite students have spent the
summer offering volunteer services. Through the cooperation of the
Mennonite Central Committee, students were placed at Hospital
Albert Schweitzer in Haiti and at the Johannestifft in West Berlin,
Germany. Through the cooperation of the Indian Public Health
Service student volunteers served at the Lame Deer Clinic and the
Crow Agency Hospital in Montana. Through the specific endeavors
of faculty member, Louise Bellas, students were able to serve in
hospitals in Eastbourne and Brighton, England. This Summer Service
Program proved very effective in its dual purpose of helping people
in transcultural locations and in giving Mennonite students a
learning experience that could not possibly be duplicated in typical
educational settings.

Student Rita Farley
Schiffbauer participates
in a summer service
experience on an Indian
reservation at Lame
Deer, Montana, 1980.
Freshmen students Lana Newton Burson, Sherry Phelp~, .
Dawn Maser Perrin, Karen Gray in 1967 learn by prachcmg
on "Mrs. Chase;' a mannequin patient.

Summer service at Albert Schweitzer Hospital in Haiti, 1976. Student
Elizabeth Johnson with her special patients.

Technology comes to the nursing laboratory. In addition to
"Mrs. Chase" students use videotape as a method of
learning: Rebecca Habegger Zehr and Judy Durham
Springer '79

Students Karen Wyant Kagel '78 and Susan Neuber Towler
'79 attend ISU for their general education courses.
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Then, during the mid 70s Carol Farran headed the development
of a modular curriculum that allowed for more individual learning.
This curriculum review was underwritten by a grant in the amount
of $89,951 from the Department of Health, Education, and Welfare.
More than ever before, the students' classroom activities were
coordinated with their practical experiences. This was made
possible largely though the extended use of simulated nursing
situations in laboratory facilities. Under Carol Farran's leadership
the School of Nursing received continuing accreditation from NLN
in 1980.

The upper-division curriculum that followed was based on a
concept approach to teaching nursing. Ten key concepts - Man,
environment, growth and development, health, nursing, nursing
process, research, communication, teaching-learning, and
management, were emphasized throughout the ninety-three quarter
hours of professional nursing courses making up the two-year,
upper-division curriculum. It was the belief of the College's faculty
and administration that this conceptual approach is the best type of
preparation for the complex demands that will confront tomorrow's
graduates.

During the early 1980s Kathleen Hogan led the move toward a
degree program that would prove to be the ultimate blend of the
new, theoretical emphasis and the long-standing, proven
effectiveness of clinical practicum experience. A two-tiered, lower
and upper division program was established in conjunction with
seven institutions: IJ.linois State University, Springfield College in
Illinois, Augustana College, Illinois College, Lincoln College, Eureka
College, and Monmouth College. The result of this collaboration
would be the degree nursing curriculum as offered by the new
Mennonite College of Nursing. The curriculum would now consist
of a solid liberal arts and science foundation, which the students
would obtain at the cooperating schools. Although the students
could choose from several electives and the cooperating schools'
suggested courses, the Mennonite College would oversee the lowerdivision program so as to guarantee its relevance to the upperdivision program that would follow. A total of sixty semester hours
was required in the lower-divison. That courses such as Speech,
Philosophy, and Statistics were required is an indication of the
change that had taken place.

Another new aspect to curriculum during this period was the
increased attention to gerontology experience. With health care and
medical research making great strides in the improvement of
surgical and preventive techniques, life expectancy has risen
steadily. One result has been a growing population of elderly people
in need of health care. Responding to this need, the school has
initiated several field activities in which students tend to the needs
of geriatric patients and the well elderly. These activities help
educate the students for positions of greater responsibility in the
future, as well as provide many elderly residents of BloomingtonNormal with the attention and expertise that makes their days a
little easier.
Finally, the educational program at Mennonite Hospital School
of Nursing was improved as a result of grants funded by the Helene
Fuld Health Trust. The first grant was awarded in 1975. To date
eight grants have been funded for a total of $222,117. These funds
have made it possible to refurbish the residence, classrooms, offices,
and the learning center.
Gerentology became an emphasis in nursing education in
this era. NurSing student Gail Carlson '83_ Nursing student

Carol Farran

Director, School of Nursing
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Fuld Health Trust. The first grant was awarded in 1975. To date
eight grants have been funded for a total of $222,117. These funds
have made it possible to refurbish the residence, classrooms, offices,
and the learning center.
Gerentology became an emphasis in nursing education in
this era. NurSing student Gail Carlson '83_ Nursing student

Carol Farran

Director, School of Nursing
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Glenda Dexter '79.

Rules and Regulations

Summary of the Program of Study

Avg. Class Hrs.
per Week

Course and Placement

Avg. lab. Hrs.
per Week

Total Credit
or Unit Hrs.
per Semester

First Year
First Semester (18 weeks)
101 The Nature of Nursing
100 Personal Growth Series
104 Chemistry·
106 Nutrition·
181 Functional Anatomy·
Total
Second Semester (18 weeks)
102 Nursing in Health & Illness
111 Psychology·
182 Functional Anatomy·
160 Introductory Microbiology·
Total

2
1
3
2
3

3

3

8
1
4
2
4

11

9

19

2
3
3
2

3
3
4

8
3
4
4

10

10

19

4
1
3

16

16
1
3

8

16

20

4
3
3

16

16
3
3

10

16

22

3

Second Year**
First Semester (18 weeks)
201 Nursing of Adults in Health Crisis
200 Personal Growth Series
106 Sociology·
Total
Second Semester (18 weeks)
202 Nursing of Families in Health Crisis
112 Child and Adolescent Development
101 Language and Composition
Total

The 60s and 70s were times of great change in our country
with regard to attitudes, dress, public behavior, political belief, and
much more. Self-expression, freedom, peace, and love were the
liberal, open themes of the period.
While the rules and regulations at the nursing school did not
swiftly erode, as they did at many universities, colleges, and high
schools across the country, they did relax somewhat.
Married students were allowed for the first time in the school's
history. This was a step in the direction of allowing students to live
in houses and apartments of their own choice, rather than at Troyer
as had been required up until this time. The daily chapel that had
been in place since the school's first day, was moved back to the
late morning hour of 7:30, then discontinued completely. The
school's administration felt the time was right for a more flexible
approach in which the individual students could choose their own
time and mode of worship.
The dress code was relaxed. In 1969, for the first time, students
were allowed to wear slacks. Although permission was originally
given to reduce the chilling effect of winter walks to ISU in dresses,
the students were soon wearing slacks in less frigid conditions.
Rings, earrings, makeup, and other such items were now allowed in
moderation while the student was in uniform.
Also paralleling developments at other post-secondary schools,
males were allowed to visit female students in their rooms during
certain hours - an unthinkable practice fifty years ago,
or even ten.

Duties and Responsibilities

Third Year**
First Semester (18 weeks)
301 Nursing Management of Complex
Health Needs
303 Dimensions of Nursing
Total
Second Semester (18 weeks)
302 Nursing Management of Mental
Health Needs
300 Personal Growth Series
Total

4

20

16

5

20

17

4

20

16

5

20

17

The duties and responsibilites of the students changed as
radically as did the curriculum. In fact these two aspects of the total
school environment were inversely related. As the students spent
more and more time in the classroom, they had less and less time to
spend working on the hospital floors.
A common schedule during the 70s would have the students
working in the hospital once a week for three hours during the first
year. Each student would be assigned one particular patient to care
for during this time. During the second year the students would
have clinical twice a week for eight hours at a time. During the
third year they would work two or three eight-hour shifts per week
in a clinical practicum experience.

·Taken for credit at Illinois State University .
• ·Sample curriculum pattern.
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Rules and Regulations
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Living Accommodations

Graduation. 1981 Commencement address by
Kathleen Hogan.

The living accommodations in the Troyer Memorial Nurses'
Home, which seemed so luxurious compared to the houses of the
pre-Troyer period, had by now become the accepted fare. Two
students shared each room on the upper two floors, while
downstairs were lounges, a recreation area, kitchenettes for
preparing snacks, laundry facilities, and a library.
Some hospital-owned apartments were made available for male
students and upper-class women students. Beginning in the late 60s
students could live off campus with parental approval. Two factors,
the rule changes accommodating male students and married
students, and the increased size of the student body, made offcampus living an almost necessary option.

Alumni Association
The Alumni Association, which was founded in 1922, continued
to thrive during this period in the school's history. The Association
promoted several functions aimed at the enhancement of the
school's educational programs. Among the many worthwhile efforts
were the Alumni's contributions to the student/graduate loan
program and the establishment of an annual scholarship fund
campaign. With tuition and housing costs going up, these
contributions from the Alumni became more important than ever
before to the school's continued success.

Mark Pelletier receives school pin
from Director Hogan.

Romance at Mennonite - Kathy
Prater '80 and Douglas Brown '81

In 1982 an Alumni office was established for two purposes, first
to enhance the relationship between the School of Nursing and the
Alumni, and second, to facilitate the activities of the Alumni. Lois
Baker, Class of 1940, and Dorothy DeVore, Class of 1954, served as
the first volunteer coordinators of the Alumni office. Due to the
increased activity in the office, Eunice Beetzel, Class of 1940, and
Mary Diesel, Class of 1943, joined the volunteer staff as assistant
coordinators in 1984. During this period the Association published
its first Alumni Directory. This publication listed all the school's
graduates by class in alphabetical order. Addresses were included
for most.

Coordinators of the Alumni Office
Eunice Bidner Beetzel '40
Mary Naffziger Diesel '43
Lois Hoobler Baker' 40
Dorothy Miller DeVore '54
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Becky Sutter - A Special Place
Rebecca Shoemaker Sutter is definitely a
Mennonite nurse of the 80's, and of the
future, She is a graduate of the diploma
program and has taught in both the diploma
and the degree program, She has used her
original Mennonite diploma education as a
springboard to educational opportunities at
prestigious universities all across the country,
And yet, she keeps returning to that small
nursing institution in Bloomington, Illinois,
Becky Shoemaker came to Bloomington
to attend the Mennonite School of Nursing in
1965, Becky had known for some time that
she wanted to pursue a career in nursing.
Why had she chosen the Mennonite school
above all others? There were several reasons.
Mennonite was known for its clinical
expertise. It offered a strong, solid nursing
program with plenty of personal instruction.
From what Becky had heard, she would
receive the best possible nursing education
at Mennonite.
Becky wanted to attend a school with a
Christian base. Of course, the original
Mennonite mission and philosophy was to train nurses who could spread the word of
Christ throughout the world. In Mennonite, Becky found a nursing school that shared
her deep concern for Christian healing.
A third reason for attending Mennonite was its proximity to Becky's home. She
had grown up on a farm near Heyworth, and she wasn't yet worldly enough aJ?-d
confident enough of her own abilities to venture far from home. The Mennomte
school in Bloomington was far enough.
While everything indicated that Mennonite was the perfect school for Becky, one
month after her enrollment she was sure she had made a mistake. She knew she
wanted a career as a nurse, yet the American Nursing Association had just published
a position paper stating that the basic entry-level education into nursing would be a
Bachelor of Science in Nursing. Having just enrolled in a diploma program, Becky
thought she had made a mistake.
.
Although she momentarily doubted her decision to attend Mennomte, Becky has
never doubted her decision to continue at Mennonite. After graduating, she took
courses aUllinois State University and then received her B.S. in Nursing at Northern
Illinois University. Due to her superior clinical training and thorough nursing
preparation at Mennonite, she had the confidence and knowledge she needed to do
well in the university program.
From Northern Illinois University, Becky journeyed to California and U.C.L.A.
There she received her Master's Degree in Nursing as a Clinical Nurse Specialist.
Becky had chosen U.C.L.A. because of its highly acclaimed program, its behavorial
approach to teaching clinical nursing, and because it was located far from the
Midwest. The same young woman who thought 20 miles was a great distance five
years ago, now couldn't wait to go 2,000 miles from home.
But the glamour and excitement of Los Angeles was not enough to keep her away.
As soon as she received her Master's, Becky returned to Mennonite to teach
advanced medical-surgical leadership in the same diploma program she had graduated
from four years earlier.
.
.
Becky taught in the Mennonite diplo~a program for four years. Dunng th~t tIme,
she helped change the diploma program mto a more modern and updated nursmg
curriculum. She felt strongly, however, that while her Mennonite students were
receiving excellent education and training, they were not receiving ~hei~ just reward
_ a Bachelor's Degree in nursing. The Mennonite program was movmg m the nght
direction, but Becky's feelings for her students and her own need to gro~ and
develop, resulted in her accepting a teaching position in Bradley UniversIty's degree
program for nurses in 1976.
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Becky was to teach and study at two major universities - Bradley and Vanderbilt
- for the next several years. During that time, Becky completed most of her work on
a second Master's Degree, this time a Master's of Divinity. Becky's professional career
looked more promising than ever - she was reaching a point where she could pretty
much pick and choose what she would do next and where.
And what did Becky decide to do? She went back to Mennonite. Why go back to
Mennonite? Becky had several reasons: she had close ties with many Mennonite
graduates; she had long believed in what Kathy Hogan and others were trying to do
at Mennonite; she felt that Mennonite's program met the needs of young student
nurses; she still identified strongly with the original Mennonite mission and
philosophy, which was still intact; and she wanted to see the transition from diploma
to degree program work at her alma mater.
But the major reason that Becky came back is the reason most difficult to put into
words. "There is just something about the place," said Becky. There's a spiritual
quality at Mennonite that Becky found nowhere else - not at Northern, or U.C.L.A.,
or Bradley, or Vanderbilt. At Mennonite, there was a "caring for others" and a "spirit
of purity and peace" that made one realize why nursing and Christianity have always
been so closely linked.
Becky has yet to reach total self-fulfillment. She will continue to learn, grow, and
experiment; and she will probably move on to other nursing schools someday. But if
she does leave, there seems to be little doubt that she will eventually return to
Mennonite.
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Clothield Williams and Terry Ostrander '78

Press Conference December 1982 William E. Dunn,
Executive Vice President of Mennonite Hospital
Association announced the establishment of Mennonite
College of Nursing. Jacquelyn S. Kinder, President of the
College and Kathleen A. Hogan, Dean of the College also
participated in the conference.

Beth Lafenhagen Matthews, Jane Fitzgerald
Price, Teresa Finley Lee, '77 Rev. Ronald
Ropp

Judy Durham Springer,
Rebecca Habegger Zehr '79

Kalya Breighner '77,
Mary Ellen King Andris '74
Barbara Nall '78

- - - - A Life of Its Own in Summary - - - The flame of the Mennonite Hospital School of Nursing was
fanned into the Mennonite College of Nursing. Only those who
participated in remodeling the lamp of service through design and
planning can fully appreciate the sacrifice involved in this
transformation. Students with their minds on academic studies
anxiously await the fulfillment of their desire to give fulltime care
to the sick in body and spirit. At the Passing of the Flame to others,
the lamp is burning brightly.
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Instructor Louise Bellas and
Counselor Robin Moore.
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Mennonite Hospital School of Nursing
Bloomington. Illinois

Historical Time Line
September 5-7, 1917 - At annual meeting of Central Conference
Mennonite Church, committee appointed to
investigate possibility of starting hospital and
training school.
August 27-29, 1918 - Committee reports favorable attitude toward
establishing hospital and school, committee
is given power to act.
January 23, 1919
- Mennonite Sanitarium Association organized;
First Board of Directors - E. Troyer, A. Miller,
B. Rupp, J. King, and J. Kinsinger - elected;
Harber property at 1308 N. Main in
Bloomington, purchased.
January 24, 1919
- Mennonite Sanitarium Association
incorporated.
May 1, 1919
- First patients admitted to Mennonite
Sanitarium in Bloomington.
- Dedication service for sanitarium.
Late Spring, 1919
May 1, 1920
- Mennonite Sanitarium Association takes
control of the Kelso Sanitarium and training
school at 807 N. Main in Bloomington; first
chapel service, an activity that is continued
for over forty years.
May 5, 1920
- Student nurses move from Kelso Sanitarium
to Harber house as place of residence.
May 7, 1920
- Florence Burgess becomes first
superintendent of Mennonite Training
School.
June 13, 1920
- Dedication services for new Mennonite
Sanitarium (formerly Kelso Sanitarium).
April 6, 1922
- First class graduates from Mennonite
Sanitarium Training School.
- Alumni Association formed.
May, 1922
June 1, 1922
- Delora Rodeen appointed superintendent of
nurses and training school.
December 30, 1923 - Mennonite Sanitarium Association purchases
Kirkpatrick home at 106 E. Chestnut, next
door to sanitarium; student nurses move in to
new residence.
1924
- Pediatrics affiliation with St. John's Hospital
in Springfield begins; affiliation with Michael
Reese Hospital in Chicago discontinued.
1925
- Training extended from 2 years and 3
months to 3 full years; as a result, there is no
graduating class in 1926.
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January, 1927

- Delora Rodeen leaves position as head of
training school.
March 1, 1927
- Noble Hoover takes over for Benjamin Rupp
as Superintendent of Mennonite Sanitarium.
Mrs. Hoover becomes matron.
September 4, 1929 - Edith Litwiller approved by Mennonite
Sanitarium Association board as
Superintentent of Nurses and head of
training school.
February 7, 1930
- Board votes to require 4-year high school
education for admission to school.
October 4, 1930
- Board approves funds to equip first chemistry
lab.
January 8, 1932
- Dedication of new wing on hospital.
1932
- Full approval for school from State Board of
Registration and Education.
Spring, 1933
- Board considers closing nursing school;
decides to continue school.
August 3, 1937
- Board purchases house on N. East Street for
nurses' accommodations,
1938
- Nurses begin working 8-hour days.
1938
- Board decides not to take mid-winter class
due to shortage of housing facilities - early
indication of need for nurses' home.
Early, 1939
- State Board recommends improvements if
accreditation to be maintained; Association
board takes steps to comply.
November 7, 1939 - Mennonite Sanitarium Association changes
name to Mennonite Hospital Association.
June 11, 1942
- Death of Emanuel Troyer, President of Board
of Directors since origin of Mennonite
Sanitarium Association.
August 6, 1942
- Board resolves to build nurses' home in
honor of Reverend Troyer.
February, 1943
- Completion of new wing on hospital.
1944
- Nursing students participate in Cadet
Nursing Corps.
June 6, 1944
- Board accepts $53,300 from federal
government to build nurses' home.
January, 1945
- Board approves student scholarships for first
time.
May 12, 1946
- Dedication of Troyer Memorial Nurses'
Home.
1947
- Members of Class of '48 originate wearing of
junior pin,
1952
- Temporary accreditation from National
League for Nursing.
1956
- Class of '57 originates placement of black
band across corner of cap to signify junior
status.
1963
- First male student graduates from School of
Nursing.
1965
- Creation of policy-making board for School
of Nursing.
The Passing of the Flame
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- Delora Rodeen leaves position as head of
training school.
March 1, 1927
- Noble Hoover takes over for Benjamin Rupp
as Superintendent of Mennonite Sanitarium.
Mrs. Hoover becomes matron.
September 4, 1929 - Edith Litwiller approved by Mennonite
Sanitarium Association board as
Superintentent of Nurses and head of
training school.
February 7, 1930
- Board votes to require 4-year high school
education for admission to school.
October 4, 1930
- Board approves funds to equip first chemistry
lab.
January 8, 1932
- Dedication of new wing on hospital.
1932
- Full approval for school from State Board of
Registration and Education.
Spring, 1933
- Board considers closing nursing school;
decides to continue school.
August 3, 1937
- Board purchases house on N. East Street for
nurses' accommodations,
1938
- Nurses begin working 8-hour days.
1938
- Board decides not to take mid-winter class
due to shortage of housing facilities - early
indication of need for nurses' home.
Early, 1939
- State Board recommends improvements if
accreditation to be maintained; Association
board takes steps to comply.
November 7, 1939 - Mennonite Sanitarium Association changes
name to Mennonite Hospital Association.
June 11, 1942
- Death of Emanuel Troyer, President of Board
of Directors since origin of Mennonite
Sanitarium Association.
August 6, 1942
- Board resolves to build nurses' home in
honor of Reverend Troyer.
February, 1943
- Completion of new wing on hospital.
1944
- Nursing students participate in Cadet
Nursing Corps.
June 6, 1944
- Board accepts $53,300 from federal
government to build nurses' home.
January, 1945
- Board approves student scholarships for first
time.
May 12, 1946
- Dedication of Troyer Memorial Nurses'
Home.
1947
- Members of Class of '48 originate wearing of
junior pin,
1952
- Temporary accreditation from National
League for Nursing.
1956
- Class of '57 originates placement of black
band across corner of cap to signify junior
status.
1963
- First male student graduates from School of
Nursing.
1965
- Creation of policy-making board for School
of Nursing.
The Passing of the Flame

83

- Jacquelyn S. Kinder becomes Director of the
School of Nursing.
- Length of diploma program decreased from
1968
33 to 27 months.
- Admissions and financial aid office
1969
established.
- Dedication of new wings on hospital.
October 4, 1970
- Guidance Office established.
1972
- Summer Service Program initiated.
Summer, 1973
- Receives continuing NLN accreditation.
1974
_ Advance placement program for LPNs began.
1978
- Carol Farran becomes Director of the School
of Nursing.
- Receives continuing NLN accredition .
1980
- Kathleen Hogan becomes Director of School
of Nursing.
- First Annual Alumni Scholarship Fund
1981-82
Campaign.
- Alumni Office established and staffed by
August, 1982
volunteers.
November 29, 1982 - Baccalaureate curriculum approved by the
Illinois Department of Registration and
Education.
December 1, 1982 - William E. Dunn publicly announces the
establishment of Mennonite College of
Nursing.
September 24, 1983 - First baccalaureate class admitted.
June 22, 1984
- Achieved candidacy for accreditation with
the North Central Association of Colleges
and Schools.
- Consolidation of the Mennonite Hospital
July 1, 1984
Association and Brokaw Health Care Inc.
Alumni Association changes its name from
April, 1984
the Mennonite Hospital School of Nursing
Alumni Association to the Mennonite Nurses
Alumni Association.
- Last graduation ceremony for diploma
May 11, 1985
students.
- First students graduate with degrees from
June 15, 1985
Mennonite College of Nursing.
1966

THE BOOMERANG MEMORY BOOK
ROOM-MOMETER
(A clipping from the Hexamethylene Times)
Miss Sterry Liza Room and Mr. Arthur Mometer, both of this city
wen~ married at () 0 'clock yesterday evening at the St. Aconite Church, the
double ring ceremony being read by Rev. Ben Zine in the presence of fifty
relatives and friends. The couple were attended by Miss Rochelle Salts
and Mr. Rex Med. Little Mr. Vaseline Room, brother of the bride was
The
ring bearer and Maggie SuI ph, a niece of the bride, was flower girl.
bride is the daughkr of Mr. and Mrs. Utility Room, of this city and has
spent the last few years in the operating room of the Mennonite Sanitarium
of Bloomington, Illinois. The groom is the son of Mr. and Mrs. Cal O.
Mometer, of Bloomington; the groom has also spent a good many years
at the Mennonite Sanitarium and is very successful in his work there.
The bride wore a gown of Gauze trimmed in Iodoform Gauze over a
dainty slip of Gutta Percha and carried a corsage bouquet of Gentians.
Following the ceremony, an elaborate dinner was served by Bella
Dona at which time Hazel was caned to get some Milk for Mag N'esia and
appeared a few minutes later saying, "Did you tell us which Hazel was to
get the milk?"
Music for the evening was furnished by the Catgut string band upon
Oxner and Murphy Instruments. A very entertaining reading entitled,
"Is Pep a Sin?" was given by Mr. Al Cohol.
Out of town guests were Mr. and Mrs. Amyl Nitrite, Miss Sal Hepatica, Mrs. Ethyl Chloride, C. C. and A. C. Pill and Mr. Felix Mas.
The ~oung. couple left at midnight for a short wedding trip, through
the. west, 111 whIch they expect to pass Bi Chloride and many other points
of ~nterest. A romantic cast carried them to the I. Q. & S. Depot and on
theIr way passed by the Wines cemetery and there they saw the Spirits of
Fermenti and Ammonia.
The bride's traveling suit was of Absorbent Cotton and she wore a dainty
hat of Silk Worm.

M. F. W. '22.
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Leaders of Nursing School
In its first sixty-five years the Mennonite School and College of
Nursing has had twenty-five administrators. A few, such as LaRue
Augsburger, Josephine Hickey, and Beulah Nice served only as
interim leaders until a permanent replacement could be found.
Although brief, their contributions were vital to the school's
continued existence.
Others, including Delora Rodeen, Maude Swartzendruber, Edith
Litwiller, and Dr. Kathleen A. Hogan have served more extended
terms. Dr. Hogan will continue as Chief Executive Officer of the
College of Nursing.
Two directors led the school for a combined forty-two years Miss Lena Maxwell and Dr. Jacquelyn S. Kinder.
Miss Lena Maxwell provided inspiration and leadership for
approximately twenty-two years. In the time that she directed the
school, the hospital had four of its five administrators to date. For
both the school and the hospital Miss Maxwell provided a sense of
confidence and stability.
Dr. Jacquelyn S. Kinder held a variety of administrative
positions during her twenty-year relationship with the Mennonite
Hospital Association. She led the school through twelve years of
dramatic change as director. Dr. Kinder was subsequently appointed
to various administrative positions with responsibilities for
Mennonite Hospital as well as the School of Nursing. She served as
the first Chief Executive Officer of Mennonite College of Nursing, a
post she held for two years. Then in November 1984, Dr. Kinder
took on new responsibilities within BroMenn HealthCare and
became a member of the College Board. She resigned
July 19, 1985.

Lena Maxwell

Maude Swartzendruber
Jacquelyn S_ Kinder

Kathleen A. Hogan

According to the best information available, here is a list of the
School's superintendents and directors.
1.Florence Burgess ...... 1920-1922
2.Delora Rodeen . .. . .... 1922-1927
3.Josephine Hickey . . .... 1927
4.Grace Waller . .. . ..... 1927-1928
5.Hazel Ober ........... 1928-1929
6.LaRue Augsburger ..... 1929
7.Edith Litwiller ...... . . 1929-1934
8.Lena Stolzfus .. ... ... . 1934-1935
9.Lena Maxwell . . ....... 1935-1936
10.Alma Wood . . . ..... . . 1936-1937
l1.Marguerite Younglove . . 1937-1938
12.Alma Wood . . .. ..... . . 1938
13 .Helen Bierman ... . .. . . 1938-1941
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14.Esther Widmer . ... . . . . 1941-1943
15.Lena Maxwell .... .. ... 1943-1966
16.Ann Kellison . .. . . .. . . 1947-1952
17.Carol Diller ........ .. 1952'- 1955
18.Marlene Genung . .. ... 1955-1957
19.Maude Swartzendruber . 1957-1963
20.Martha Keeton .. .. .... 1963-1964
21.Mildred Hipwood ..... . 1964-1965
22.Beulah Nice .......... 1966
23.Jacquelyn S. Kinder .... 1966-1984
24.Carol Farran ... ....... 1978-1980
25 .Kathleen A . Hogan .. 1980-Present
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Housemothers
II
The nursing students had the guidance and supervision of a
housemother at two different times during the school's history.
During the first couple years, Nannie Yates, Mrs. Paxton, and Ruby
Rake served in this capacity. "Mother Yates", as she was known, was
a favorite with the students.

..

II

In the late 30s and early 40s, just prior to the move into Troyer
Memorial Nurses' Home, several of the school's head nurses and
supervisors lived with the students and oversaw their activities.
Grace Blunk, Lola Schertz, Alma Wood, Miss Bierman, Miss Hurley
and Marie Heiser, were each in charge of one of the houses at one
time or another during this period.
Edna Mayo was the first housemother in Troyer. She was soon
followed by Charlotte "MOM" or "Gushie" Turner, who was an
extremely popluar housemother during her tenure of about ten
years. She was ably assisted by Bertha Lawson. Elsie Stahley
replaced Mom Turner in the middle 50s and continued into the late
60s. Other housemothers included Mrs. Nelson and Mrs. Stannick.
Mrs. Hermerling and Mrs. Sparr served as desk assistants during this
period. In the 1970s the housemothers were replaced by a
"residence director" with assistants. This change from the
traditional, parental-type housemother to a younger, more detached,
manager type of person was typical of changes going on all across
the country at this time.

Bertha Lawson. Maude Swartzendruber
Elsie Stahly

Bertha Lawson
Mrs. Yates
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Administrators of
Mennonite Hospital
These men were the chief executive officers for the hospital
during the school's first sixty-six years. Until 1965, when a separate
policy-making board was formed for the nursing school, the hospital
administrator was the one person, with the possible exception of
the nursing school's superintendent, most responsible for the
school's success. Between them, Noble Hoover and William Dunn
managed hospital affairs for fifty-five of the school's sixty-five
year history.
Benjamin Rupp .. ... 1919-1927
Noble Hoover . . .... 1927-1956
Theodore Kaap . . ... 1956-1958
Charles Adams . . ... 1958-1959
William Dunn . . . ... 1959-1985

Theodore E Kaap. Jr.

Charles Adams

William E. Dunn

Noble O. Hoover

Benjamin Rupp
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Inspirational Words
It hardly seems surprising that an activity so noble and spiritual
would have inspired so much poetry. The words below are heart felt
words that should be uttered only by those who feel deep and
sincere love for all of their fellow human beings. Thus, they are
properly the words of nurses.

My Creed

A Nurse's Prayer

Class Poem

To make the pathway smooth,
when other feet must tread,
Pluck off the crown of thorns,
lay roses in their stead;
To dry the falling tear,
bind up the wounds that bleed,
To serve my fellowmen with joythis is my creed.

We're ~lad that we are nurses, Lord,
WIth healing in our hands;
In Thee we find the will that serves The heart that understands.

We are glad to don the dresses white,
For we have tried with all our might
To "store up" the knowledge
That will help us to be
Efficient in service.

To sing of love and peace,
lift up the ones who fall,
To trust that God is wise,
and ruleth over all;
To do my best each day,
be kind in word and deed,
Keep faith unto life's end,
and hope - this is my creed.

Florence Nightingale Pledge
I solemnly pledge myself before God and in the presence of this
assembly to pass my life in purity and to practice my profession
faithfully.
I will abstain from whatever is deleterious and mischievious, and
will not take or administer any harmful drug.
I will do all in my power to elevate the standard of my
profession, and will hold in confidence all personal matters
committed to my keeping, with all family affairs coming to my
knowledge in the practice of my calling.

We pray Thee for Thy guidance, Lord,
In paths we may not know;
We seek Thy wisdom from above
As forward now we go. Amen.

We are glad for our school
Old, yet new.
For the good unto others we may do.
Glad for those who have helped us to be
Loyal to each other.
We are glad for the doctors of our staff
'
For Superintendents, friends
And all that
Have helped us to be
Faithful to duty.
We are glad for our classmates,
The other nurses too,
For our matron-mother
The love for each other
And the good that we may do.
So here's to the class of '22!
We number fifteen members
Loyal and true.
Loyal to students, loyal to school,
Loyal to faculty, loyal to staff,
Loyal to everyone of you.
Here's to the Class of '22
The first to graduate from
Mennonite Training School.
The time has been long
But we've tried to be
Patient and faithful to duty.
-V.B.B. '22.

With loyalty will I endeavor to aid the physician in his work and
devote myself to the welfare of those committed to my care.
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MENNONITE ALMA MATER

Graduation

-Robert A. Hogan, 1985

There have been sixty-two graduation ceremonies in the
school's history. The ceremonies have been held at various
churches in and around Bloomington-Normal. The Grace Methodist
Church in Bloomington was the setting for almost all the
ceremonies from 1930 to 1950. The Wesley United Methodist
Church in Bloomington was the most common graduation site
during the last period of the school's history.
Until 1965 the graduates have traditionally received a Bible
from the Mennonite Hospital Association. The Alumni Association
has also made it a custom to give the graduates a gift. In the early
years the Alumnae gave each graduate the Amanda Beck Handbook
for Nursing. Other gifts given by the Alumni Association have
included breakfasts, corsages, syringes, and a year's alumni dues.
The last graduation class received a stick pin to commemorate the
occasion.
In fact the last diploma graduation was held at the Wesley
United Methodist Church on May 11, 1985. There were thirty-six
graduates in the class including six December graduates. The
Mennonite Alma Mater was sung publicly for the first time at their
commencement ceremony.
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commencement ceremony.
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Capping
For the better part of the nursing school's history, a very special
ceremony was held at the end of the probationary period. This
ceremony, known universally to diploma nursing students as
Capping, held a special place in each student's I?-emory for mafo1y
years afterwards. Those first few months wer~ tImes of unce~ta~n.ty
and hard work in a strange setting. The cappmg ceremony slgmfled
acceptance into the program that would ultimately lead to an
honorable and valuable profession. The aura of the church or
auditorium; the attendance of classmates and friends and relations;
the candles; the white caps and uniforms; the words of Miss
Nightingale; and that special feeling inside; all went together to
create one very magical, inspirational moment.

School Pin
The presentation of the school pin is a very Significant and
symbolic act, for it not only represents personal achievement in
having met the standards of nursing education, but it also marks the
rite of passage into the nursing profession.
The pin represents more than an institution; it represents the
heritage of nursing, for the origin of the pin is traced back to the
Crusades where Knights carried shields and banners with their
crests emblazoned upon them. Their followers also carried these
same symbolic markings. Those who cared for the wounded had
their own special identification. This tradition of identifying groups
who cared for the sick and wounded was carried on as hospitals
began developing training schools for nurses. Graduates of a
hospital school were recognized by their distinctive starched white
cap and by their school pin.
The pin instantly associates the individual with a particular
institution. As nursing education has evolved, the pin remains the
last vestige of the old traditions - for the white cap is now
anachronism - and even the white uniform is no longer universally
worn.
Throughout the history of Mennonite Hospital School of
Nursing there have been two basic designs for the school pin. The
first pin had a dove in the center symbolizing peace. The first
design was used from 1920-1976. The school pin was changed in
1977 to reflect the new logo for the school which was a flame. The
flame symbolizes nursing as a caring profession and the continuing
pursuit of knowledge and skills essential in ministering to others.
Even though there were only two basic designs, the school pin was
changed four times to reflect the change in the name of the School,
including:
Mennonite Sanitarium Training School (dove) 1922-1935
Mennonite Hospital Training School (dove) 1936-1957
Mennonite Hospital School of Nursing (dove) 1958-1976
Mennonite Hospital School of Nursing (flame) 1977-1985

Instructor Louise Watson and senior student
Dorothea Kibler '69

Instructor Beulah Nice and junior student
Bernice Reeve Robinson '70.
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Mennonite
Mother/Daughter Alumni
Mother
Beulah Schertz Roth '30
Laura Otto Stambach '31
Beulah Ringenberg Swanner '33
Ada Rose Myers Donaldson '39
Ruth Eigsti Yordy '46
Pauline Nussbaum Roth '47
Ruth Rediger Uhlman '53
Frances Garber Ulrich '59
Glenna Hochsteter Rocke '55
Marie Heiser Kaufman '40
Marjorie Fulton Johnson '43
Susan Suderman Ackerman '42

Daughter
Cinda Roth '65
Rebecca Witham Blair' 59
Mary Swanner Hodgson '62
Nancy Donaldson Dodge '63
Vicky Yordy Kirkton '70
Ann Roth Zobrist '77
Emmie Uhlman Peterson '82
Beth Ulrich '82
Joan Rocke Zehr '84
Tena Kaufman Bliss '66
Carol Johnson Ummel '73
Lois Ackerman Smith '72

Laura Otto Stambach '31 and Rebecca Witham Blair '59

Marie Heiser Kaufman '40 and Tina Kaufman Bliss '66
Marjorie Fulton Johnson '43 and Carol Johnson Ummel '13
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Alumni Association
Presidents 1922/85
1922
1923
1924
1925-1926
1927-1929
1930
1931
1932
1933
1934
1935-1936
1937
1938
1939-1940
1941-1942
1943-1944
1945
1946
1947
1948
1949
1950-1951
1952
1953-1954
1955-1956
1957-1958
1959
1960
1961
1962
1963-1964
1965-1967
1967-1969
1970-1972
1972-1974
1974-1976
1976-1978
1978-1980
1980-1983
1983-1986

Elva Cullers Carr, 1922
Gale Hereford Swanner, 1922
Lula Salzman Sommer, 1922
Ethel Ramseyer, 1924
Geneva Martin, 1923
Edith Litwiller, 1924
Geneva Martin, 1923
Lena Maxwell, 1928
Frances Cowles Mosiman, 1931
Geneva Martin, 1923
Erma Stuckey, 1930
Ethel Ramseyer, 1924
Margaret Oyer Mosiman, 1935
Lena Graber, 1935
Lena Maxwell, 1928
Esther Wenger Brown, 1936
Myrna Slagell Park, 1943
Marie Strange Hastings, 1937
Mary Naffziger Diesel, 1943
Erma Jean Kingdon Tammen, 1944
Myrna Slagell Park, 1943
Pauline Nussbaum Roth, 1947
Betty Shifflet Shultz, 1941
Mildren Neuhauser Beeson, 1936
Betty Wilson Knuckles, 1951
Nadine Reining, 1946
Alice Kumler Deavers, 1952
Joyce Irons Lohnes, 1948
Dorothy Philhower McLean, 1934
Marie Mishler Heiser, 1938
Dorothy Miller DeVore, 1954
Darlene Gregory Landstrom, 1953
Elaine Reynolds, 1938
Ruth Baughman Oesch, 1961
Mary Burmaster Moore, 1963
Lois Hoobler Baker, 1940
Becky Shoemaker Sutter, 1968
Betty Wilson Knuckles, 1951
Mary Ann Troyer Watkins, 1962
Ruth Baughman Oesch, 1961
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Members of the Mennonite
Hospital School of
Nursing Board
1965
William E. Dunn
Chester Roth
Rev. Harold Zehr
Earl Sutter
Kenneth Cross
1966
William E. Dunn
Chester Roth
Rev. Harold Zehr
Earl Sutter
Herman Tiedeman, M.D.
1967
William E. Dunn
Chester Roth
Herman Tiedeman, M.D
Romeyn Oyer
A.E. Livingston, M.D.
1968
William E. Dunn
Chester Roth
Rev. Harold Zehr
Herman Tiedeman, M.D
Romeyn Oyer
Earl Sutter
1969
William E. Dunn
Kenneth Folkers
Walter Gering
A.E. Livingston, M.D.
Earl Sutter
Herman Tiedeman
Kenneth Unzicker
1970
William Dunn
Gerald Bright
John Frehn
A.E. Livingston, M.D.
Herman Tiedeman, PhD.
Kenneth Unzicker
Harold Zehr
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1971
William Dunn
Gerald Bright
John Frehn, PhD.
A.E. Livingston, M.D.
Herman Tiedeman, PhD.
Kenneth Unzicker
Harold Zehr

1976
William Dunn
John Frehn, PhD.
Raymond Haerr, M.D.
Ruth Oesch
Ronald Springer
Herman Tiedeman, PhD.
James Waltner

1972
William Dunn
Gerald Bright
John Frehn, PhD.
Raymond Haerr, M.D.
Herman Tiedeman, PhD.
Kenneth Unzicker
Harold Zehr

1977
William Dunn
John Frehn, PhD.
Raymond Haerr, M.D.
Ruth Oesch
Kenneth Folkers
Herman Tiedeman, PhD.
James Waltner

1973
William Dunn
Gerald Bright
John Frehn, PhD.
Raymond Haerr, M.D.
Herman Tiedeman, PhD.
Kenneth Unzicker
James Waltner

1978
William Dunn
John Frehn, PhD.
Raymond Haerr, M.D.
Ruth Oesch
Arland Richardson, PhD.
Ronald Springer
James Waltner

1974
William Dunn
Gerald Bright
John Frehn
Raymond Haerr, M.D.
Herman Tiedeman, PhD.
Kenneth Unzicker
James Waltner

1979
William Dunn
John Frehn, PhD.
Raymond Haerr, M.D.
Ruth Oesch
Arlan Richardson, PhD.
Ronald Springer
James Waltner

1975
William Dunn
Gerald Bright
John Frehn, PhD.
Raymond Haerr, M.D.
Herman Tiedeman, PhD.
Kenneth Unzicker
James Waltner

1980
William Dunn
Marrietta Brandt
Ruth Oesch
.Arland Richardson, PhD.
Ronald Springer
James Waltner

1981
William Dunn
Marietta Brandt
Ruth Oesch
Arlan Richardson, PhD.
Ronald Springer
James Waltner
Richard Zimmerman, M.D.
John Frehn, PhD.
(ex-officio)

1983
William Dunn
Marietta Brandt
Nancy Froelich
Richard Johnson
Ruth Oesch
Arlan Richardson, PhD.
Lloyd Watkins, PhD.
Richard Zimmerman, M.D.

1982
William Dunn
Marietta Brandt
Nancy Froelich
Richard D. Johnson
Ruth Oesch
Arlan Richardson, PhD.
Ronald Springer
Richard Zimmerman, M.D.

1984
William Dunn
Marietta Brandt
David Chow, M.D.
Nancy Froelich
Richard Johnson
Ruth Oesch
Arlan Richardson, PhD.
Lloyd Watkins, PhD.
Richard Zimmerman, M.D.

1985
William Dunn
Marietta Brandt
David Chow, M.D.
Nancy Froelich
Richard Johnson
Jacquelyn Kinder, EdD.
Ruth Oesch
Arlan Richardson, PhD.
Lloyd Watkins, PhD.
Richard Zimmerman, M.D.
Joanne Maitland

William E. Dunn
Arlan Richardson
Lloyd Watkins
Richard Johnson
Nancy Froelich
David Chow
Kathleen Hogan
Ruth Oesch
Marietta Brandt
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These, Tho, Have Served

Award Recipients
The Distinguished Alumni Award
1981 Elva Carr '22
1982 Elaine Reynolds '38
1983 Lena Maxwell '28
1984 Lois Baker '40
1985 Lena Graber '35

Marian Asper and Jeanette Colter, secretaries

Mennonite Nurses' Alumni Association
Outstanding Senior Award
1959 Sandra Virgiel
1973 Marilyn Reeves
1980 Susan Kay Eigsti
1960 Rosemary Stauffer 1974 Kathleen McFadden 1981 Diane Schopp
1961 Virginia D. Murphy 1975 Karen Tjelle
1982 Marlene Roth
1962 Sylvia Horne
1976 Karen Thiessen
1983 Marjorie Nester
1963 Patricia Brown
1977 Elaine Creamer
1984 Nancy Schlipf
1964 Becky Jaques
1978 Natalie Kirk
1985 Tina Williams
1965 Marilyn Mast
1979 Cynthia Thompson 1985 Kathleen Boerckel
1966 Lila Reynolds
Mrs. Ruth Tiedeman addresses students and
1967 Karen Miller
faculty at senior breakfast 1982.
1968 K. Ziebarth
1969 Vada Myers
1970 Ann Nowers
1971 Marilyn Elliott
1972 Sandra Bargmann

Gerrie Godwin, assistant librarian

The Dr. Herman Tiedeman
Memorial Award
1979 Margo Packheiser
1980 Pamela Virkler
1981 Mark Pelletier
1982 Deborah Deterding
1983 Leesha Iverson
1984 Barbara Humpheries
1985 Sally Hawkinson
Alumni President Ruth Baughman Oesch '61
presents Lois Hoobler Baker' 40 with
Distinguished Alumni Award.
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A special award was presented by Alumni
President Betty Wilson Knuckles '51 to
Elizabeth Malecki '80 the 1000th student
to graduate from Mennonite Hospital School
of Nursing.
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A special award was presented by Alumni
President Betty Wilson Knuckles '51 to
Elizabeth Malecki '80 the 1000th student
to graduate from Mennonite Hospital School
of Nursing.

Our School Symbol

The logo of the College of Nursing depicts graphically the
aims of the nursing program. The logo is a flame symbolic of the
flame in the lamp of Florence Nightingale, the founder of modern
nursing and formal nursing education programs. It symbolizes
nursing as a committed and caring profession and the continuing
pursuit of knowledge and skills essential in ministering to others.
The flame is also symbolic of enlightenment in the world and our
everlasting faith in the great Healer.

Elizabeth Malecki '80
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You have seen this symbol on the cover and on many pages of
this commemorative history. The symbol will appear on each page
of this section of photographs of graduating nurses. It serves to
symbolize The Passing of the Flame.
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Graduation, 1985 -

Student Laura Thompson, '85

~
Willlam E. Dunn Chairman of the School Board
Student Tanya Secoquian, '85

Student Lana Friedman, '85

Student Linda Yusko, '85 and classmates

Family congratulations

Student Carla Wilner, '85
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